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palavras-chave 
 

Ensino Superior no Reino Unido, estudantes chineses, expectativa, percepção, 
satisfação.  
 

 

resumo 
 
 

Nos últimos anos, o Reino Unido foi considerado, pelos estudantes chineses, 
um dos locais mais desejados para prosseguir com a sua educação superior. 
Todavia a sua posição dominante está a ser ameaçada. 
 
As experiências dos estudantes chineses que estudam no Reino Unido não 
são suficientemente investigadas, mas é mais do que necessário este tipo de 
investigação. Este estudo pretende a exploração de dois temas: Em primeiro 
lugar, as expectativas dos estudantes antes da sua ida para o Reino Unido 
para prosseguir os seus estudos, as suas percepções posteriormente e o seu 
nível de satisfação aquando da sua conclusão. Foram usados os termos 
empresariais de expectativa, percepção e satisfação. Os entrevistados foram 
abordados na London School of Economics e London South Bank University 
respectivamente. E tiveram lugar entrevistas semi-estruturadas. O conteúdo 
das entrevistas cobre tanto o âmbito das experiências académicas como da 
sua vida quotidiana. Segundo, analisa-se de que forma o ranking da 
universidade faz diferença no nível de expectativa, percepção ou satisfação 
dos alunos. 
 
Os resultados da investigação mostram que existem mais aspectos com os 
quais os alunos estão satisfeitos do que com aqueles com que não estão.. O 
ranking da universidade não parece ter influência vital no nível de satisfação 
dos estudantes. 
 
Os resultados da investigação não é são generalizáveis a todos os estudantes 
chineses do Reino Unido, mas serve como uma luz que indica que o caminho 
da investigação específica regional sobre estudantes estrangeiros tem valor. 
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abstract 
 

In the past couple of years, the UK has been considered one of the most 
desirable places for Chinese students to pursue their higher education. 
However, its dominating position has been threatened recently.  
 
The experiences of Chinese students studying in the UK are under-researched, 
but more than necessary to be researched into. This study aims at exploring 
two themes. First, students’ expectations prior to their study in the UK and their 
perceptions and resultant satisfaction level afterwards. The business terms of 
expectation, perception and satisfaction were used. The research respondents 
were found from London School of Economics and London South Bank 
University respectively, and semi-structured interviews were carried out. The 
content of interview covers both their daily life experiences and their academic 
experiences. Second, how the ranking of a university make a difference in 
students’ expectations, perceptions and satisfaction level is explored. 
 
The findings show that there are more aspects students are satisfied with than 
not. The rank of a university does not have a vital influence in students’ 
satisfaction level.  
 
The research finding is not generalizable to all Chinese students in the UK, but 
it serves as a road sign indicating that the path of researching into regional-
specific overseas students is worthwhile. 
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Chapter One: Introduction 

1.1  Background  

The proportion of international students has grown in the modern higher education (HE) 

system (Scott, 1998). This growth is the result of both external and internal pressures. 

Externally, internationalization and globalization has already had an effect on education. 

As explained by Scott (1998), universities have been compelled or encouraged to develop a 

more international profile so as to keep pace with the international scenario at the global 

level. Internally, universities have had to strive to survive under the constrictions placed 

upon revenue by public expenditure. Thus expenditure towards the enrollment of 

international students is now viewed as an effective means of counteracting the financial 

deficit and of generating greater profit.  

 

The UK has long enjoyed the benefits of its internationalization policies, and amongst the 

various approaches the country has employed in building an international profile, the 

enrollment of overseas students has been viewed as distinctly valuable. China is foremost 

amongst those countries from which international students have hailed (see Table 1). 

However, the UK’s status as a leading attraction for Chinese students has been threatened. 

According to the Times Higher Education Supplement (2005), the UK is for the fist time 

losing its leading position in the global market for Chinese students. This prompts the 

following questions: does it have something to do with the high tuition fees? Or has the 

quality of the UK’s HE declined? Are the students unsatisfied with the services provided 

and have they passed their comments on through word-of-mouth to prospective students? 

This study will concentrate on investigating the last of these questions; are students 

satisfied with their lives and academic experiences, and is a lack of satisfaction responsible 

for the decline in the number of students?   
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Table 1: Where Do Most International Students Come from? (UKCOSA, 2005)  

Top 10 non-EU 

senders 

2003/04 2002/03 % 

change 

China (PRC)  47,740  35,200 36% 

India  14,625  12,500 17% 

United States of 

America  

13,380 11,600 15% 

Malaysia 11,805  11,800  0% 

Hong Kong  10,575 10,105 5% 

Japan  6,395 6,300 2% 

Nigeria 5,940 4,600 29% 

Taiwan  5,710 5,500 4% 

Pakistan 4,380 3,140 39% 

Cyprus  4,210  3,900 8% 

 

1.2 Motivation and rationale  

First and foremost, as a Chinese student taking a degree overseas, my own experiences of 

studying abroad have inspired me to consider the overseas studying experiences of my 

colleagues and counterparts. My personal interest in the UK is driven largely by my 

personal affection for the country. I missed the opportunity to study in the UK, owing to 

the excessive tuition fees and living expenses, and this has encouraged me to look into the 

experience of students who are actually taking a real chance in this way. Furthermore, there 

are an enormous number of Chinese students opting for UK higher education and this 

provides a great sample size to select from. My personal connections with previous 

classmates, who are now studying in the UK, makes collecting data sources and reaching 

the interviewees possible. Last but not least, and as mentioned above, the decline in the 

number of Chinese students in the UK has stimulated me to research the possible reasons 

for this.  

 

There are flows of students from less-developed regions, choosing to go to developed 
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countries, and equally new trends of reversed flows. This double-arrowed trend has 

attracted the attention of educational academia. Research thus far, however, has gravitated 

toward the mainstream, and specific information requires more exploration. International 

students are seen as a cohort, and studies into ethnic-specific groups within foreign 

education systems appears underdeveloped. This would doubtlessly provide a new 

perspective upon research with respect to the situation of rising overseas student 

populations, particularly for certain contributive and student-sending countries. Chinese 

students make up an undeniable proportion (See Table 1) of the UK Higher Education 

system, and they could prove very valuable research targets. This research could be seen as 

an exploratory study, acting as a pilot for national-specific educational research, and 

attracting the attention of the UK higher education in terms of the importance of 

international students, and Chinese students as a unique category; providing information 

for future students considering studying in UK; and offering firsthand resources in laying 

the foundation for further researches.   

 

1.3 Focus of the study 

The study brings together three different concepts: (a) the UK higher education; (b) 

Chinese students (international students); and (c) the expectation, perception and 

satisfaction nexus. The principal focus of this study lies in the testing of the hypotheses 

concerned with satisfaction levels of Chinese students who are taking a post-graduate 

degree in the UK, and whether or not a given university’s reputation makes an impact upon 

student satisfaction.  

 

1.4 Research problem and research questions 

This study will try to find out if students are satisfied with their lives and academic 

experiences so as to determine if this might be one of the principal reasons for the decline 

in the number of students.  
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The core research problem driving the study is: 

Do Chinese students’ after-arrival perceptions live up to the expectations they had before 

studying in the UK? 

 

In order to answer the main question, the comparison of expectation and satisfaction will 

be revealed via a set of aspects:  

1) Cultural. This aspect covers: how students perceive British life in general.  

2) Daily life. This includes the daily experience of life. 

3) Personal. This concerns the interpersonal relationships and requirements of individual 

characters.  

4) Institutional facilities. This covers everything related to students’ learning-needs.  

5) The UK higher education. This concerns the general impression on the UK higher 

education style. 

 

1.5 Methodological approaches 

The qualitative research was chosen to fit the research theme, and semi-structured 

interviews were conducted in order to elicit respondents’ experiences about how they feel 

when studying abroad. This interview method overcomes some of the limitations of 

structured and entirely unstructured interviews. It has the interview guideline to keep the 

interviews from going off track, and also incorporates a degree of flexibility in welcoming 

new questions, and giving more freedom to the interviewees to express their feelings. The 

topics of the interview have been elaborated on the research problem and research 

questions section (1.4). The snowball sampling method was used to select the respondents. 

Only 8 respondents were selected and these hailed from two different universities in 

London: London South Bank University and London School of Economics and Political 

Science. The interviews were undertaken, transcribed and analyzed by the author.  
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1.6 The structure of this study 

This study is comprised of eight chapters, and each chapter’s content will be presented as 

follows: 

 

Chapter 1 (current) presents an introduction to the research study, by shedding light on the 

contextual background: why this study was chosen, namely the motivation for writing such 

a study, and its rationale; main research problems and questions; and the research design. 

 

Chapter 2 considers the UK higher education as it stands at present by discussing in brief 

its history, and furthermore, by introducing the conception of postgraduate education 

whilst disclosing some statistical information on the subject. Lastly, the chapter will 

describe the internationalization and globalization of the status quo.  

 

Chapter 3 highlights the conception of international students, i.e., the rationale for their 

studying abroad, and will also include a literature review of previous research where 

international students are concerned.  

 

Chapter 4 focuses upon Chinese students. In presenting statistics on the size of the Chinese 

population studying in the UK, it increases awareness by casting light on this unique ethnic 

group. Their rationale for studying in the UK and the scarce existing literature review 

about them will also be presented in this chapter.  

 

Chapter 5 is a theoretical chapter that embeds the business terms “expectation”, 

“perception” and “satisfaction” into the field of higher education. It explains how these 

terms work as business conceptions and then links them to the world of higher education.  

 

Chapter 6 concerns the methodological approach and is the core chapter, elaborating upon 

how the qualitative research was conducted. It includes consideration of hypotheses; the 
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research design; why the semi-structured interview was selected and the content of the 

pre-determined questions; the criteria for sampling; the situation of interviewing (namely, 

in what circumstances the interviews were carried out and how); the transcription of 

interviews; and some validity concerns.  

 

Chapter 7 presents the qualitative findings from the empirical work at the individual level. 

Special attention was given to the description and interpretation of the feelings of 

individuals in light of the questions posed.  

 

Chapter 8 links the empirical data presented in chapter 7 with the theoretical framework 

of chapter 5 to analyze the interview content.  

 

Chapter 9 tests the hypotheses and confronts the limitations of the present study, whilst 

also offering a set of practical suggestions to the study’s main stakeholders: UK higher 

education institutions, prospective students and future researchers.  
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Chapter Two: The UK postgraduate education 

2.1 The overview of the UK higher education’s internationalization 

process 

There are countries that have long-enjoyed dominating positions in the exportation of 

higher education and are still enjoying the privilege. The UK is undoubtedly one of them. 

Its strategy of increasing the foreign student’s enrollment rate has a historical rationality. 

Since the 1979 election the new government cut down massively in its public expenditure.  

From then on, the government was no longer willing to subsidize students whose 

permanent residence was outside of the European Community. This removed about 6% of 

the university income. In the following year, there was a further reduction of 10% in 

government grants to higher education institutions (Williams, 1992). Universities found 

that the good old days of unconditional government generosity to the universities were 

gone and that new financial sources had to be found. Universities started to look after 

themselves financially out of the need for survival. They implemented numerous 

approaches to generating revenue, enrolling full-fee-paying foreign students; selling 

teaching and research services; setting up consultancy services by members of academic 

staff, charging full direct or indirect fees for any services provided, and lending out space 

and facilities on campus when available (Williams, 1992). Amongst these efforts, 

outreaching to overseas students proved to be the most successful approach. The 

fee-paying system is different for home students and overseas students in public funded 

educational institutions. The overseas fees can range from £3,500 to about £18,000 per 

year, depending on the institution, the level and type of course (subject to levels of 

inflation) (UKCOSA, 2006). For tuition fee incentives, universities recruited 

full-fee-paying students, particularly from the Middle Eastern and Asian countries, to 

compensate for reduced governmental subsidies.  

 

Apart from the monetary benefits, absorbing overseas students can also bring other 
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advantages to host universities. Overseas students diversify the classrooms; teachers and 

local students can learn more about how to operate in a culturally diverse environments 

and this can help countries to keep the pace with the global world, increasing its 

multicultural awareness. Therefore, recruiting international students has been seen as a 

multi-beneficial strategy where adopted by UK institutions.   

 

At present, the UK higher education institutions contain a more socially and culturally 

diverse student population than ever before. The number of international students has 

multiplied three-fold since 1990 and four-fold since 1980 (OECD, 2004) and kept rising in 

successive years. Figure 1 depicts the overseas student population in 2003/04.  

  

Figure1: International Student Number in 2003/2004. (UKCOSA, 2005).  

 

Moreover, the entire international student consists of two categories: EU students, Non-EU 

students, who are students coming from Non-EU countries and who constitute a large 

majority of the population. See Figure 2 below for a reflection of statistics of Non-EU 

Domiciled student flow and the monetary benefit they brought to UK HEIs.  

 

  International Student Number in 2003/04 

72,720 

162325 

65015 

227340 

 
Part time all 
International Student 72,720 

Full time all 
International Student227,340 

Full time Non EU 
Student 162,325 

Part time Non EU 
Student 65,015 
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Figure 2: HEIS’ Income from Non-EU Domiciled Students (and Non-EU Domiciled 

Student Numbers) 

 

 

2.2 Postgraduate Education in the UK 

The terms of level of study in postgraduate and related programs are defined by Higher 

Education Statistics Agency in the UK (HESA, 2005): 

“Postgraduate programs of study are those leading to higher degrees, diplomas and 

certificates (including Postgraduate Certificate of Education (PGCE) and professional 

qualifications) and usually require that entrants are already qualified to degree level.” 

 

Moreover, postgraduate programs are further disaggregated into postgraduate research and 

taught postgraduate programs:  

“Postgraduate research is where the qualification aim is a research-based higher degree. 

These programs of study include doctorates, masters, postgraduate bachelors degrees and 

postgraduate diplomas or certificates (not PGCE) studied mainly by research.”  

 

Postgraduate taught is where the qualification aim is a taught higher degree. These 

programs of study include doctorates, masters, postgraduate bachelor degrees and 
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postgraduate diplomas or certificates studied not mainly by research, including PGCE and 

professional qualifications.  

 

Along with these two classifications, there are “other postgraduate” supplements:  “Other 

graduate schemes include postgraduate diplomas, certificates and professional 

qualifications, Postgraduate Certificate in Education (PGCE), institutional postgraduate 

credits and no formal postgraduate qualifications.”  

 

The level of education is different in knowledge level, entrance requirement, educational 

goals, and so on. Postgraduate Taught and Postgraduate Others are all required for one-year 

teaching courses, which requires a relatively short time of study but a greater goal towards 

career-orientation. Within the intensive program, students are facing more acute situations, 

i.e., the expectation for them to become linguistically acclimatized is increased, which in 

turn impacts upon life and cultural adaptation; academic acculturation, so on and so forth.   

 

Derived from the data in UKCOSA (The UK Council for International Education①) in 

2003/04 international students made up:    

• 8% of the undergraduate population, 

• 38% of taught degree postgraduates (64% of which were full-timers);  

• 39% of research degree postgraduate students (46% of which were full-timers). 

 

These statistics show how the total amounts of overseas students who take postgraduate 

degrees outnumber first degree students. And we can discern from Figure 3 how the 

Postgraduate Taught population makes up the majority of the non-EU students population. 

The programs chosen by overseas students in the UK are quite concentrated in business 

and related subjects. In 2003, there were approximately 320,000 students in UK higher 

education institutions, within which 42% opted for business, finance, international trade, 

and business relevant programs (Zhao, 2004). Statistics indicate that the international 
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students, especially non-EU students, now constitute a larger population in UK higher 

education; thus, it is increasingly necessary to conduct research into them.  

 

Figure 3:  The Mode of Study for Non-EU Students in HE in UK 2003/04 (UKCOSA, 

2004)  

Non-EU Student in HE

30845,  27%8130,  7%

76190,  66%

Postgraduate Research

Postgraduate Taught

Postgraduate Other

 

 

2.3 The internationalization and globalization status quo of the UK 

higher education 

Internationalization and globalization have become key themes in the 1990s. 

Internationalization, to put it simply, refers to the contact, activities and networks that 

involve more than one state (Gornitzka, Gulbrandsen & Trondal, 2003). These terms refer 

to the increasing interconnectedness of national education systems (van der Wende, 2002). 

The internationalized dimensions of HE was elaborated over four aspects by Scott (1998): 

the student flows; international flows of academic staff; the collaboration between 

institutions in different countries in both research and teaching; and flows of more 

ideological substance: namely, those of ideas. This study mainly focuses upon one of the 

most representative aspects of internationalization, that of student mobility. 

Internationalization is a process based on mutual or multilateral cooperation; in contrast, 

the conception of globalization is more crucial, as it broadens the field of debate to a global 
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level within which every nation is inevitably a player. As such competition may 

mercilessly exacerbate the dramatic inequalities among the world’s universities, which 

may be detrimental to smaller or less competitive nations.  Even the most powerful 

nations face the danger of losing their positions of dominance. As Scott (1998: 122) argued: 

“not all universities are (particularly) international, but all universities are subject to the 

same process of globalization—partly as objects, victims even, of these processes, but 

partly as subjects, or key agents, of globalization.”    

 

The UK higher education system is international. Almost all institutions have 

interconnections with other institutions, especially with developing countries. They achieve 

their international profiles by setting up branch campuses; by collaborating with local 

institutions to provide educational opportunities on site, and by offering exchange 

opportunities. Furthermore, institutions are also keen on advertising themselves abroad to 

attract fee-paying students.  

 

The flow of students is multi-directional. Globally, the UK higher education system is 

under threat with a number of education-exporting countries such as the US, Australia and 

New Zealand offering an equivalent or better educational service. Such global competitors 

enjoy the advantage of English as their first language and accordingly, as their teaching 

medium. Similarly, there is no shortage of overseas students studying in other influential 

languages of the world such as those of France, Russia, and Germany. In addition to the 

countries already mentioned, there is a trend for Switzerland and some Nordic countries to 

integrate the teaching of English as a means of furthering their international student 

objectives.  

 

On the other side of the world, so-called developing countries are having an influence on 

student flow as some of the newly-industrialized Asian countries take the opportunity to 

play a positive role in not only retaining their own student base, but equally in attracting 
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foreign students.  

 

Besides external threats, there are internal causes holding international students back. Two 

possible causes are those of highly unaffordable tuition fees and the degraded quality of 

education. There are some universities attracting academically vulnerable students for the 

sake of revenue through various approaches. Universities may accept overseas students 

who haven’t met the language requirements, accepting them into customized language 

courses which are generally affiliated to the language sub-faculty of the universities 

themselves, and which then charge expensive fees. Or universities may lessen the 

academic requirement for overseas students. These students who are unable to meet the 

admissions requirements of the more prestigious institutions are valued as cash-carriers for 

some survival-struggling institutions. The enrollment rate is of greatest concern to these 

revenue-oriented universities, and they may pay insufficient attention to their after caring. 

The students themselves, nevertheless, are also unlikely to grasp the politics of the 

universities, and as such it is often difficult for them to appreciate the complex monetary 

strategies such universities play. Often students are not mature enough to measure the 

trade-off they are making between the levels of course fees and the quality of the service 

on offer. The increasing numbers of academically modest students may lead to a decline in 

the resources available to support them, or worse, to an overall decline in the quality of 

graduates (OECD, 2004). 

 

In all, the straits of the UK higher education are: it is still dynamic in terms of its 

absorption of students from all over the world, especially at the postgraduate level on one 

year taught degrees. On the other hand, it confronts the global threat posed by more 

competitive countries which are rivaling for international students. Internal hidden troubles 

are also threatening international recruitment. As such, many challenges and opportunities 

are on the horizon.   
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Chapter Three: Overseas students in the UK 

3.1 Definition of overseas student 

Overseas students are also referred to as “international students” or “foreign Students,” 

which of course refer to them as students who are studying in a country other than that of 

their origin. In higher education terms, overseas students are characterized as students who 

are at least attending the tertiary educational level, namely, undergraduate level, or above. 

More specifically, overseas students in the UK are defined by Macrae (1997: 127) as 

“Students [who] are taken to be undergraduates or postgraduates [and] who normally 

reside outside the UK but who undertake tertiary level education there.” This is in 

comparison with “home students,” who are contextualized as “those who have been 

normally resident within the UK before going to the university” (ibid, 127).  

 

Overseas students are people who travel far from home to pursue advanced knowledge in a 

foreign country, and to experience an alien culture and a very different higher education 

system. They play a role as culture-carriers bringing their domestic culture and thus 

diversifying the culture of the country in which they study; they mostly come as full-cost 

payers, supporting the university infrastructure and thus contributing importantly to the 

inter-institutional competition amongst UK institutions which are striving for them. This 

huge population of overseas students is far from being a homogeneous cohort.  

 

3.2 Rationale of studying abroad 

The desire to study abroad could be driven by several stimuli. Domestically, the unmet 

demand for post-secondary education catalyses students into going beyond their national 

borders; internationally, on the backdrop of the increasingly intensive global 

competitiveness, people, especially in the less-developed world, are no longer contented 

with their underdeveloped domestic education and as such are willing to be enriched 

academically in the many world famous, high quality institutions. In the short term, better 
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education enables such students to aim for a high-status qualification and thus access to 

better employment; in the process of improving their foreign language ability and 

acquainting themselves with exotic cultures so as to open up their horizons, and enabling 

them to meet and make new acquaintances so as to broaden their personal networks. In the 

long term, the benefits of which have been paved by their short term gains, will contribute 

significantly toward better personal growth, and thus, a better future.  

 

In addition, a number of factors make studying abroad more achievable. The convenience 

of international travel facilitates trips regardless of distance; highly-developed 

communication networks accelerate information sending and receiving, and as such 

country-leavers no longer suffer from information isolation from their native countries, 

whilst also helping to maintain closer contact with families. Last but not least, the 

simplified process of visa acquisition contributes significantly to international student flow.  

 

3.3 Research studies on overseas students 

Though populations of overseas students have seen striking changes, these students come 

into play in an increasingly crucial economical role in the university system. Ramsden 

(2001) notes that almost ten percent of all teaching income comes from non-EU student 

fees, and that there is still a dearth of sufficient recent research in relation either to their 

experiences and attitudes or to their learning needs. Even now, a significant amount of 

research has been conducted by international students themselves, at taught postgraduate or 

PhD level; most of these remain unseen in publication, and as such their findings are not 

properly disseminated (Pelletier, 2003). 

 

The commonly existing literature pays closest attention to the general profile of students 

(Harris, 1997). Whilst some studies pay attention to student performance (Morrison, 

Merrick, Higgs & Le Metais, 2005), most of the surveys concerning the satisfactory level 

of overseas lives were conducted in big scale quantitative survey. Amongst which the 
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UKCOSA offers rich research and statistics on overseas students. There is also some 

smaller scale research concerning overseas students: these are mostly synchronic and based 

in particular institutions, focusing on the day-to-day concerns of the specific interests of 

the institutions, having made a substantial contribution to this under-researched field 

(Leonard & Morley, 2003). Leonard and Morley (2003: 3) also reveal the gaps between 

existing research and the demands “There is little research on institutional or national 

policy on international students, nor on international student achievement, nor any which 

looks at specific subject areas (except for science and engineering), or which considers 

spatiality or locality (e.g.
①

 of specific institutions and local contexts).”  

 

Overseas students do share certain qualities and face similar difficulties, in the sense that 

overseas students remain conceptualized as a homogeneous cohort. Since studying abroad 

is a social as well as an educational experience, students may encounter problems in either 

respect. So research and related surveys of this type are mainly focused upon difficulties 

encountered by students in acclimatizing to new environments. The difficulties 

encountered by such students are classified in a threefold discussion by Furnham (1997). 

These concern the problems of living in a foreign culture (racial discrimination, language 

barriers, accommodation difficulties, loneliness, dietary restrictions, financial stress, etc.; 

problems of late-adolescents/ young adults and the mental and emotional transitions 

required; the academic problems associated with higher educational study.  

 

Amongst these, the problems of living in a foreign country have been researched 

extensively. The surveys focused upon the aspects categorized as follows (Macrae, 1997): 

� Satisfying immigration and visa requirements; 

� Managing changes in weather, diet and accommodation; 

� Understanding and arranging care under the National Health Service; 

� Adjusting to a new environment which includes not only a campus, a city and a 

new country but also a fairly demanding climate; 
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� Overcoming homesickness and loneliness; 

� Settling into a new community, many members of whom will appear 

unapproachable and some of whom may be racist.  

� English language acquisition and competency.  

 

Research also concerned the issue of many students being young adults, and thus the 

mental and emotional transitions they might undergo, and feelings they might experience 

(Opper; Teichler & Carlson, 1990): 

� Strain. The pressure of making a prompt psychological adaptation. 

� A sense of feeling lost and so feelings of deprivation deriving from their distance 

to conditions of familiarity. The loss of previous friends, status, possessions.  

� Feelings of rejection. Not quite acclimatizing to the new culture, or new people. 

� Confusion. In regard to the role and its expectations; the change in their values, 

feelings and self-identity. 

� Surprise, anxiety, even disgust and indignation. After acknowledging the cultural 

differences, people may take a hostile step towards dissimilarities.  

� Feeling of impotence. Low self-confidence due to the experience of 

incompetently coping with problems in their new environment.   

 

The research on academic problems could be summarized by the factors below (Pelletier, 

2003): 

� English language acquisition and competence; 

� Pedagogical difficulties; e.g. seminar skills, writing skills; 

� Curriculum and assessment; e.g. appropriate course design; 

� Performance and outcomes. 

 

Foreign students are too often lumped together uncritically as a group. However they are 

comprised of groups of individuals with distinct personal traits, often not only owing to 
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their being of different nationalities or from other cultures. We might also consider such 

factors as whether or not they are native English speakers or non-native; people from 

western capitalist countries or others; Christian religions, Muslims, or Buddhists; those 

self-financing or supported by others; minorities or majorities; familied or single people; 

men or women. Research categorizing foreign students by these criteria has not been 

sufficiently completed. This dissertation attempts to contribute to the exploration of the 

Chinese students as an international cohort.  
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Chapter Four: Chinese students in the UK 

4.1 Chinese students 

Apart from being categorized into an Asian-pacific group, sometimes the definition of 

“Chinese students” is narrowed down to Hong Kong students. This carries an historical 

explanation owing to the colonial connection, and as such students from Hong Kong were 

better represented in overseas higher education institutions, especially in those of UK 

higher education. However, at present the constitution of overseas students is undergoing a 

change and in the UK, mainland Chinese students are playing an incremental role. Table 1 

shows the UKCOSA illustration of the ranking and changes regarding the proportion of 

international students in the UK, and how overseas students from the Chinese mainland 

underwent a second dramatic population change in 2003/04 in comparison with 2002/03, 

when the population left the second biggest international student exporting country India 

far behind. 

 

Chinese students have qualities and values in common which make them distinctive from 

the rest of overseas students. Financially, Chinese students who opt for UK higher 

education are mostly hailing from better-off socioeconomic family backgrounds 

(Economist, 2003). Foreign education is still a luxury for ordinary families in China, and 

scholarships are not commonly available for students from the country. Culturally, the 

boundary of “I” and “family” is more significantly blurred. The sense of obligation to 

family is fundamental to Chinese culture, whereas in the western individual values of self, 

ego, and independence are more highly present. Vice versa, success for the Chinese 

individual is also highly related to success for the family and close groups (Salili, 1994). 

Chinese individuals are very much concerned with the relative benefits. The character of 

Chinese society makes it especially shameful to return home as a failure. These students, 

who are supported by their families by payment or loan, are expected to demonstrate the 

ability to repay the expenses they have incurred by means of getting a decent job; 

supporting parents financially, etc. Therefore for many Chinese students who have been 
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supported by their parents the study costs remain a constant source of anxiety.  

Academically, Chinese students are facing a transformation more significant than ever 

before. On the one hand, the transition from high school to university puts them through a 

tremendous change. University life provides more freedom, and yet at the same time, more 

independence and responsibility. They have to become more active as learners making 

their own choices. On the other hand, the transformation from one schooling system to 

another requires them to face the transition in learning patterns. Proportionally, there may 

be a certain number of academically insufficient students taking advantage of studying 

abroad. In China, to enter the higher education system demands enormous hard work, and 

the national matriculation held once per year and is academically restricted to selected 

candidates. Only the most excellent students are eligible for the prestigious colleges. 

Therefore enrolling in a foreign higher education institution could bypass the restricted 

domestic screening process. So a large number of students, mostly from wealthy families, 

exploit foreign education to avoid a domestic system based on relative academic ability.  

 

4.2 Rationales for studying in the UK 

Chinese students are flooding into the UK higher education system and constitute the 

largest representing group of foreign students (Economist, 2003). Choosing a country in 

which to study has always been foremost in student rationale. Sometimes it is encouraged 

by the local government, as the Chinese government encourages students to take overseas 

degrees to compensate for insufficient placements in domestic higher education, and 

government would rather take this as a capacity building approach to take back more 

highly-skilled labor for national capacity building. 

  

Choosing a foreign country is also a result of a given student’s personal deliberations. 

There are a number of reasons affecting the decision of which country to go to (OECD, 

2004): 

� Host-country language and teaching language. 
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� Cultural/ geographical proximity and historical/ economic ties between host and 

sending countries. 

� Perceived quality of life in the host country. 

� Networks of present and former students in the host country. 

� The accessibility and range of post-secondary studies in the country of origin. 

� The reputation and perceived quality of educational institutions and the education 

system in the host country compared with the country of origin. 

� The cost of studying abroad (tuition fees, cost of living, inclusive of financial support) 

compared with studying at home. 

� Recognition of skills and qualifications at home and abroad. 

� Access to foreign-student facilities and social cover in the host country. 

� Host country policies on student immigration (or visa). 

� Opportunities on the labor market in the host country and the country of origin.  

 

Allen and Higgins (1994) conducted a surveyed, asking: “Why study in the UK?” The 

reason most frequently given (totaling 67%) was because the English language was spoken. 

The second reason was that their home governments recognized UK qualifications. The 

standard and quality of education in the UK and the good international reputation of UK 

education were of next importance. These are, then, the foremost considerations for 

Chinese students (Wei, 2005). In addition to these survey results, the UK also meets other 

important criteria: its good capitalist quality of life has been perceived universally; the 

accessibility of its social care, health insurance, and student discount, etc. The UK also 

provides an easy-to-enter post-secondary school system offering more studying 

opportunities to foreign students. For Chinese students, they could bypass the restricted 

national graduate entrance examination.  

 

4.3 The status quo of Chinese students 

The one-sided situation of outgoing Chinese students has been reversed. On the one hand, 



 26 

Chinese higher education enrollment has been expanding since the early 1990s; the number 

of domestic students skyrocketed and reached massification, namely, with 15% of the post 

secondary school age people attending post-secondary education. At the same time, the 

charm of Chinese culture is being recognized worldwide; increasingly numbers of people 

are coming to learn the culture and language. Until the end of 2001, the population of 

foreign students in China has reached in the region of 350,000, the first time it has equaled 

the population of Chinese overseas students (MOE, 2002). Moreover, this number 

continues to rise. Thereby the Chinese domestic market is also creating competition with 

established western universities, which have heretofore predominated. Accordingly, going 

abroad no longer arises out of an irrational decision. The relative benefits of studying 

abroad are well understood. Students are not rushing into UK’s higher education like 

before. The UK’s dominance of attraction for Chinese students has been threatened. 

According to the Times Higher Education Supplement (2005), the UK is for the fist time 

losing its leading position in the global market for Chinese students. A confirmed 25 

percent of Chinese students enrolled on UK courses in the year 2005. The decline could be 

accounted for by various factors, namely: the rising of tuition fees in the UK; fewer 

opportunities in finding a job in the UK after graduation; visa problems; lax standards at 

some institutions. And as mentioned above, on the Chinese side, the expansion of the 

Chinese academic sector is also explaining the shrinkage in the number of students looking 

for overseas education.   

 

4.4 The existing research on Chinese students studying in the UK 

Previous research on Chinese students as a cohort appears underdeveloped.  Most of the 

published articles are researching Chinese students as international students in general, 

summarizing their performance in the foreign educational system (Spinks & Ho, 1984). A 

number of articles discuss the theme of exploring the difference in Chinese students’ 

learning style compared to those of their western counterparts (for example: Robinson & 

Kuin, 1999; Marton; Wen & Wong, 2005). And there are articles on Hong Kong students as 
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Chinese students’ representatives (for example: Chan & Drover, 1997). Articles solely 

concerning themselves with Chinese students who study in the UK are few. Amongst those 

few that have been published, a great deal of the research focuses upon comparing the 

teaching and learning differences reflecting upon Chinese students (for example: Chan & 

Drover, 1997; Turner, 2006). The existing research was conducted by Chinese graduates 

themselves, analyzing those issues concerning Chinese students immigrating into the UK 

(Wei, 2005). The aspect concerning student experience in both academic and daily life in 

the UK is missing.    
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Chapter Five: Expectation and Satisfaction 

As the research questions have addressed, the focus of the present study is in examining 

the satisfaction of Chinese students studying in the UK. The UK higher education has been 

viewed as a business insofar as it is competing for international students. In business 

terminology, international students might be labeled as ‘customers’ who are involved in the 

supply of a service. International students are participating in the educational service by 

paying for it, and they are also expecting some benefits in return.  

 

Here it is intended to use the theories of expectation and satisfaction from business 

terminology to explore the nexus of expectation and perception regarding the experiences 

of overseas students in the UK. Johnston and Clark’s (2005) book on service operations 

management illustrates explicitly the relationship between expectation and perception in 

business and management terminology. In the following section, the concepts of 

satisfaction, perception and expectation will be elaborated, and subsequently the nexus 

amongst them. In doing so, it is attempted to spell out how these business concepts are 

reflected in educational terms, and what the causes are of mismatches amongst expectation, 

perception and satisfaction, and furthermore, what might make them more compatible. 

  

5.1 Satisfaction 

Satisfaction is an assessment conducted by customers after their experience of the quality 

of a given service. Satisfaction has been defined as “the result of customers’ assessment of 

a service based on a comparison of their perceptions of service delivery with their prior 

expectations”. (Johnston & Clark, 2005: 105). Satisfaction consists of three elements: prior 

expectations, perceptions of service, and the process of delivery.  

 

5.2 Expectation 

The notion of expectation has an influence upon satisfaction. The level of satisfaction 
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depends on how customers view the services. If the service delivered match the customers’ 

former expectation, customers are at least satisfied, or may be delighted; if the perception 

of the service does not match the expectation customers have, then customers are 

dissatisfied, or even worse, outraged. Thus, the expectations and perceptions are vital 

where we are concerned with the outcome of satisfaction. They play an essential role in the 

delivering of a quality service. 

 

Expectation is dynamic, and could be influenced by certain factors (Johnston& Clark, 

2005). Firstly, the price plays an influential role on the impact of expectation; the higher 

the price, the higher the expectation. Because customers are concerned with receiving 

value for money. Secondly are marketing concerns; namely how the service-provider’s 

advertising of itself makes a huge difference on customer expectation. Third, the 

phenomenon of word-of-mouth: under-public activities amongst folk might sustain 

deserved fame or infamy with an unneglectable effect. Fourth: previous customer 

experiences; this might aid in shaping a clearer expectation of the current service. Fifth: the 

consideration of customer moods and attitudes; the personal temper and personality of 

individual customers could potentially distort their expectations to some degree.    

 

5.3 Perception of service 

Perception of service is how customers view the service delivered. During the perception 

process, the service must be experienced in person, which ensures that the perception of 

service is real. The perception of the service is unnecessary in line with the quality of 

service. The quality of service is a unilateral responsibility on the service organization side, 

referring to how the customers are treated. Nevertheless, the perception of service, as a 

combined outcome, is subject to a customers’ own point of view; it contains not only the 

quality of service, but also the satisfaction level through customer receptivity. So the 

conception of the perception of service comprises the quality of service as well as the 

customers’ satisfaction level.  
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5.4 The nexus of expectation, delivery, perception of service and 

satisfaction 

Customers play a core part in the nexus. They set up expectations, judge the services 

delivered, and give important reviews on the level of satisfaction. Satisfaction levels are 

determined by customers and thus are highly subjective and individual; a mismatch might 

occur and thus distort the level of satisfaction. Mismatch may occur between a customer’s 

expectations of a service and the perception of its delivery, or the mismatch occurs 

between service delivery and perception.  

 

Figure 4 shows a simplified version of the mismatches amongst expectation, delivery, 

perception and satisfaction.  

 

Figure 4: Simplified Version of the Mismatches amongst the Expectation, Delivery, 

Perception and Satisfaction (Johnston & Clark, 2005: 109) 

 

 

The mismatch between perception of service and customer expectation may be due to two 

main gaps: 

 

Reasons for gap 1: the shortcomings of the delivery process. For example, an unqualified 
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delivery, resulting from inappropriate design, or the lack of resources for delivering, could 

lead to the customers’ unfulfilled expectations. There could also be problems on the 

customers’ side, for instance where they bear an inappropriate expectation.  

 

Causes of gap 2: incorrect delivery of services, which may happen very rarely and might 

be remedied or at least reduced. An incorrect perception from the customers’ side; the 

customers arrive individually, with their own personal, emotional and sometimes irrational 

cognitions and perceptions of the quality of service from their very unique perspectives, 

which may not be equal to the quality of the services delivered. There may be a mismatch 

between the service quality and the quality of the service perceived by the customers.    

 

At times, the service may be distorted by customer perceptions. There are three conditions 

contributing to the distortion of perception: 

� Perceptions may be viewed better than they are when customers’ expectations are very 

low, and poor services could be considered as good ones since lower-than-average 

expectations have been exceeded.  

� In the opposite situation, the services may be evaluated as bad when not so. Given that 

the expectations are very high, the over-promising of the service provider also could 

result in it.  

� Distorted conceptions of service consistency. If the services gave customers good first 

impressions, then the customers’ expectations may be raised for the next time, though 

the services remain unchanged, with raised customers’ expectations, customers 

experience the service as less satisfactory than the first time with their higher 

expectations. And it is also a case of the word-of-mouth phenomenon. Former 

customers pass on their praise to potential buyers, which lifts their expectations, and 

yet they may be less satisfied with the real services, despite the services being the 

same as before.  
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To achieve customer expectations is never a simple task. Although expectations might be 

influenced by a few intangible factors, excellent services are a necessity. Expectation 

remains governed by two central concerns: firstly, the delivery of the promise, which is 

greatly informed by the reliability of a service. Keeping ones promises and doing things 

consistently should maintain a good image for the service. Secondly, offering follow-up 

services, which includes dealing with problems arising in the services provided.  

 

5.5 In the terminology of higher education  

Higher education might then be considered as a large service institution; but a more 

complicated one, as it offers not only the service of the delivery of knowledge, but also that 

of taking care of students’ logistical concerns. Therefore there is more than one dimension 

indicating the satisfaction levels of students. Students are more likely to evaluate services 

provided in terms of: the accessibility in terms of facilities; staff (both their attitude and 

approachability and their levels of skill and knowledge); the physical or psychological 

environment of the institution (Green; Brannigan; Mazelan & Giles, 1994). In applying the 

management terminology of satisfaction and expectation to the experience of students in 

higher education, we find a number of similarities. Student satisfaction is also a mixed 

outcome, influenced by a variety of factors.  

 

The influencing elements related to satisfaction level could be revealed from both 

institutional and student positions. From the position of the institution, the quality of 

service delivered is a necessary condition for the fulfillment of its students’ satisfaction. 

Therefore inappropriate strategies may cause the dissatisfaction of its students: 

� First and foremost, the price determined by an institution provides a hint of what kind 

of service it will deliver. The higher the tuition fee, the higher the students’ 

expectations. UK higher education has been known for its expensive tuition, therefore, 

students are more inclined to expect a high quality service. 

� University marketing strategies. Whether or not the promises made by a university’s 
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propaganda can be met.  

� The institution’s familiarity towards its students. If the university bears a poor 

understanding towards its students’ expectations (which may result from the 

insufficient time and effort it has placed into researching student needs, or from its 

lacking in feedback about their conception of an appropriate level of service), the 

services delivered may thus be questionable.  

� The consistency of a university’s internal motivation for the delivery of high standards 

of service, and the willingness to promptly improve the service. This might be 

determined by how a university considers its overseas students. If a university views 

its students as a “cash carrier”, it thus must only want to draw easy revenue, and 

accordingly the services delivered will be suspect. 

� Failure in providing sufficient information for its prospective students, which may 

result in students poorly informed preconceptions prior to arrival, resulting in 

unrealistic expectations.  

 

Unmatched expectations and perceptions may also be a result of the student’s position. 

Generally, the more accurate, objective and comprehensive the expectation, the more 

successful the adaptation: 

� There are individual factors shaping expectation and satisfaction. Previous experiences 

might stimulate students towards the subconscious comparison of the services at their 

present university to those they have previously experienced in China (McNay, 1994).  

� Students’ individual characters are also influential upon levels of satisfaction. Students 

are not a homogeneous group; their expectations are variable and unpredictable. For 

example, their positive or negative attitudes may shape their perceptions. Students are 

individuals and differ in myriad ways related to their race, physiological, 

psychological, social and economical background and behavioral attributes. And their 

expectations are strongly influenced by these backgrounds which make their 

expectations the least classifiable. Even if they may bear similar expectations in facing 
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up to homogeneous situations, satisfaction vary from person to person. 

� Students may arrive with no preconceptions. They have little knowledge about the 

country they are going to. And they may bear no aims or goals in mind; hence, they are 

more likely to become lost in their new surroundings, increasing their frustration in the 

process. These students should make themselves familiar with the context of the places 

they are traveling to, and setting up clearer aims or goals so as to evaluate 

self-progress and thus reflect upon their satisfaction.  

� There are some students in possession of poorly developed expectations. They are 

extremely demanding; unsatisfied with present conditions, they bring aggravation and 

nuisance. This may be a consequence of their lacking of sufficient knowledge of their 

host country. Some tend to fantasize about their experience and become vulnerable to 

the reality. Or it may be the impact of word-of-mouth. All good reports from previous 

students enhance their expectations. These individuals need to reshape their 

expectations before or during the education.  

� Unmatching also happens when students are satisfied. Students entering a new country 

with low expectations may find themselves to be more easily satisfied with their 

conditions. This may happen because the sudden change from an under-developed 

region to a developed place throws them into a positive culture shock, and they 

become quite content with things, taking services with gratitude and without asking for 

more.  
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Chapter Six:    Methodological Approach 

6.1 Hypotheses  

There are two hypotheses to be tested. Firstly, the comparison between students’ 

before-arrival expectations and post-arrival perceptions helps to determine their 

satisfaction level. As seen in the theoretical explanation of Chapter 5, certain expectations 

somehow impact on later perceptions, and thus, shape the satisfaction. And there would be 

two outcomes: either the perception lives up to the expectation, though the degree of 

satisfaction varies; or the perception fails to meet the expectation, and the degree of 

dissatisfaction also varies. So here I try to set up the hypothesis that the perception does 

meet the expectation, and students to whatever degree are satisfied with their present life 

and study in the UK. In suggesting this hypothesis, I will elaborate my fieldwork so as to 

test it.  

 

There are eight respondents in the study, who come from two different universities. LSE 

which is ranked as one of the most famous colleges in the UK; and LSBU, which is ranked 

close to the bottom (Times, 2006). They both have departments of “accounting and 

finance” and offer a same program in “finance and accounting” (at LSE, it is called 

“accounting and finance”). At LSE, this program is said to be one of the best②. The same 

program in LSBU is also a distinguished one amongst others③. The hierarchy is obvious 

between these two universities, and so too between the programs. Hence the hypothesis is 

this: does the reputation of the university or the program make a difference to students’ 

expectations and satisfaction? Here it is attempted to set up a null hypothesis: the two 

variables are not related, namely the reputation of a university has no relationship to its 

students’ expectation and perception and so casts no influence upon their satisfaction. For 

the purposes of testing this hypothesis, eight students will be categorized into two groups, 

determined by the universities they are attending.   

 

6.2 Research Design 
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To discover the experiences of students as they occur in the real world, and to study them 

in their natural settings, the qualitative research approach is suitable. As a qualitative 

research, the choosing of method is not a mere selection of technique. The method should 

be matched with the nature of the research topic, so as to accommodate the theme for an 

optimal result (Silverman, 2005). As the thesis topic, the Chinese students’ satisfaction 

level is of primary concern. In order to understand their internal reality of subjective 

experiences, the interpretative method will be used as a means of interacting with the 

respondents and to listen to what they tell us. The interview was chosen for its more natural 

form of interacting with people; it provides the opportunity to get to know more about how 

people feel and react in the real world, whilst also being more suitable for a small sample 

size. In different forms of interviewing, the semi-structured interview is more flexible than 

the structured interview, and also leaves room to explore new occurrences, and as such it is 

a desirable method for this research.  

 

6.3 Semi-structured interviews 

As Miles and Huberman (1984) have suggested, an exploratory study may be far less 

structured than confirmatory studies. Accordingly, the interviews which I have carried out 

are quite open, semi-structured, and yet in-depth. This method allows the respondents to 

reflect in an open-ended way: besides the fixed questions, they were encouraged to 

elaborate on the topics, which allowed them greater flexibility. The list of key topics and 

some sub-topics were pre-designed, and room was also allotted for new questions that 

would follow up the replies of interviewees. The order and the wording of questions could 

also be variational. The interviews were carried out face-to-face, as open conversations 

were required to induce respondents’ internal experiences. However, due to the time 

constraints, two of these were conducted by means of internet communication, and were 

made possible through MSN audio chatting.  

 

Inspired by previous research on the measurement of student satisfaction (Green; 
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Brannigan; Mazelan & Giles, 1994), the questions were designed to cover the following 

concerns:  

1) Cultural. This aspect concerned student perceptions of the British life in general, i.e., 

what were their impressions of the UK (British life); to what degree they liked the local 

British people, and the interactions with them. How satisfied were they with the social 

service, i.e., banking services, immigration procedures, and transportation (social 

services).  

2) Daily life. This included experiences of daily life. How students liked their 

accommodation; the climate; whether they had become used to the dietary differences; 

their daily language proficiency; any remaining financial concerns; how they feel about 

costs in the UK; their ability to negotiate daily difficulties, and what their general 

impressions were compared to their expectations. 

3) Personal. This concerned the interpersonal relationships of individual characters. In this 

section, questions were asked concerning how the respondents felt about making 

friends: did they experience loneliness and feelings of homesickness, and again, how 

did they manage difficulties in their lives.  

4) Institutional facilities. How students rate the library, including the library’s book 

resources, its computer and Internet capacities, and everything related to their 

learning-needs.   

5) UK education. This examined general impressions of UK higher education. Beginning 

with students’ language proficiency in class (referring to both speaking and listening). 

Then an enquiry into the teaching style; is it different from that in China? Have 

students become used to it? How is the curriculum designed? What is the level of 

teaching? How is the rapport between students and teachers? Furthermore, what about 

classroom interactions, student learning styles, the general workload, and finally their 

study expectation. 

 

The questions were asked on a comparative basis. The intention was to recall their 
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before-arrival expectations and encouraged them to make comparisons on their own. So 

the sequence of each specific question was, first my asking their expectations prior to 

arrival, and then about their perceptions, and finally, their level of satisfaction. 

 

6.4  Sampling of the interviews 

As a qualitative research, the depth becomes more important than the breadth. Deliberately, 

a small sample size, in which members shared certain characteristics, was chosen. The 

decision on sampling has taken the issue of accessibility into consideration. Circumscribed 

by the limitations of money and time, the drawing of a large amount of random samples is 

not an easily achievable goal, so I opted for the convenience sampling method made 

available by the virtue of its accessibility.  

 

The sampling criteria were in accordance with the following guidelines:  

� Chinese residents, holding Chinese nationality. Residents originally from Hong Kong, 

Taiwan, Macau, Tibet were not included.  

� Taking a one-year taught Master’s degree in the UK. 

 

The samples were taken from London, England. Students attending two universities were 

targeted: The London School of Economics and Political Science (LSE), and London 

South Bank University (LSBU). According to the Times 2006, the LSE and LSBU have 

been ranked as 3rd and 106th respectively, amongst all the 119 UK universities. LSE is the 

only university in the UK that specializes in the study of social science. And it has a 

world-wide reputation in that field. Meanwhile, the LSBU was an ex-polytechnic school 

granted university status in 1992. For better comparative results, I narrowed down my 

bottom-line to students only majoring in “finance and accounting”. This program is one of 

the best at both universities. The criteria were further circumscribed as: 

� Studying in London, either LSE or LSBU. 

� Majoring in Finance and Accounting. 
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There were eight reachable respondents, and these all measured up to the criteria. They 

were located evenly in two universities, four in each. The demographic characteristics of 

the eight respondents were as follows: 

� Gender: 4 females in LSE, 3 females in LSBU, 1 male. 

� Age: between 22 and 26. 

� Regions of origin: Mainland China.  

� 5 out of 8 were from single-child families. 

� Higher education (first degree) 7 out of 8 attended in mainland China, 1 male 

attended LSBU. 

� Previous academic fields: 7 out of 8 had finance backgrounds, one female from LSE 

had studied engineering.  

� None had work experience before coming to the UK. 

� Self-financing.  

 

It is important to mention that students in LSBU were attending the university because of 

institutional cooperation④. London South Bank University arranges split masters 

programmes with some of its Chinese institutional partners. Students who have studied in 

the partner universities have the privilege of enrolling at LSBU without the formal 

language test (instead, the LSBU internal oral and written exams are held for the entrance 

qualification). 

 

The sampling approach I drew from is affected by the convenience factor and the snowball 

technique (Bryman, 2004). I first contacted friends studying at these two universities, and 

asked them to find desirable respondents. Once a desirable respondent had been reached, 

he or she would be used to establish contacts with their acquaintances and fellow 

classmates. This is referred to as the snowball technique. And no incentives were offered. 

All participants were volunteers.  
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6.5  The situation of interviewing 

The total duration in London was 7 days, interviews began on the 28
th

 of April and ran 

until the 4
th

 of May. The six vis-à-vis interviews were conducted during this period, of 

which 4 LSE interviews were completed on the same day, the 1
st
 of May. Of the remaining 

two, from LSBU, one was completed on the 18
th

 of May, and the last one on the 26
th

 of 

May. The interview period spanned nearly one month. The interviews lasted for half an 

hour to one and a half hours. 7 out of 8 were accomplished without interruptions. The last 

interview, an MSN-based audio interview, encountered some interruptions. 

 

The location of the interviews varied. The interviews of the LSE respondents took place in 

a single studying room of the LSE library, and 4 interviews were accomplished within one 

day. The interviews of LSBU respondents were carried out in their dormitories. Two of 

these were completed in London, the remaining two were accomplished at a distance, 

through MSN. The circumstances at LSE were quite desirable. The two interviewed in the 

dormitory at LSBU were also acceptable, as was the MSN audio chatting. However, there 

were some inconsistencies in the last MSN-based audio interview. 

 

There were difficulties in finding interviewees. On the LSE side, the process went very 

smoothly. The respondents were easy to target and willing to cooperate. At LSBU however, 

I experienced difficulty in reaching desirable respondents. Fewer students measured up to 

the criteria and these were less willing to be part of the interview for the simple reason that 

those approached felt too busy, and were disinterested in cooperation. Two invitations were 

turned down.  

 

The process of asking questions went well. In order to keep errors of misunderstanding to a 

minimum, I applied the prompting method (Bryman, 2004). This relies upon the clarity of 

a question that the respondent is struggling to grip the meaning, and all respondents receive 
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the same prompt. The self-disclosure method was also applied (Blanche & Durrheim, 

2002). This relies upon the interviewer sharing their own experience, so as to help the 

interviewees feel more comfortable when talking about what they have experienced. In the 

process of prompting, I tried to keep the prompts consistent for all interviewees. And I also 

adopted the technique of probing to stimulate the open-ended questions, to make them 

elaborate more on certain topics. 

 

6.6  Analysis and interpretation of in-depth interview  

As Miles and Huberman (1984) concluded, data analysis consists of three activities: data 

reduction, data display and conclusion drawing/verification. Data derived from interviews 

often presents cumbersome quantity of raw material, not straightforward for analysis 

purposes; the process of data reduction helps in selecting, focusing, simplifying, and 

transforming the original data into more desirable format. Data display refers to the 

number of ways a researcher might present their data. The qualitative approach emphasizes 

words rather than quantification. To analyze the language-based data, I would implement 

the discourse and conversation analysis approach, by presenting the content of 

conversations; the main direction of my analysis would then be clarified. The interpretation 

of data comprises both data display and conclusion drawing. Data will be displayed in 

accordance with the interview guide, which covers six categories of questions. The 

answers from 8 interviewees will be separately presented in relation to the two universities, 

LSE and LSBU. Each answer has the right to be illustrated, but the priority is given to the 

representative cases and the exceptions. For the conclusion, which equals the result of 

analysis, the displayed data is to be analyzed to give meaning. Furthermore, the connection 

between the former book review and the empirical finding will be established. The last step, 

verification, involves testing the conclusions for their validity.  

6.7 Transcribing 

All interviews were conducted in Mandarin and were tape-recorded via a digital recorder. 

The audio materials were then translated into English verbatim.  
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6.8  Validity of the semi-structured interviews 

The use of reliability and validity in qualitative research involves quite different criteria 

from those used by quantitative research. Bryman (2004) has summed up the research and 

formalized five criteria for judging validity and reliability in qualitative research: 

credibility, transferability, dependability, confirmability and authenticity: (a) Credibility 

enquires whether there is a good match between the theoretical framework and the 

researcher’s practice; (b) Transferability lies in the ability to generalize the empirical 

finding for a broader world; (c) Dependability, like the reliability in quantitative criteria, 

focuses on the soundness of the research process and peer approvals, in order to replicate, 

or in auditing the research; (d) Confirmability parallels objectivity. Though complete 

objectivity is impossible in social research, personal values or theoretical inclinations 

should be minimized; (e) Authenticity. This is suggested by Guba and Lincoln (1994) and 

concerns the wider political impact the research might have. It consists of five facets: 

fairness refers to the representativeness of different viewpoints among members; 

ontological authenticity requires the research to help members to arrive at a better 

understanding of their social milieu; educative authenticity enables the members to better 

appreciate the other members of their social setting; catalytic authenticity asks for an 

impetus brought by the research to members to engage in changing their circumstances; 

tactical authenticity encourages members to take the steps necessary for engaging in action. 

Below I present the study elements associated with each of the five validity types.  

 

(a) Credibility 

The main theoretical construct used throughout this paper is the comparison between 

pre-arrival expectations and post-arrival perceptions. The theory in use is the expectation, 

perception and satisfaction nexus of business terminology, which I have elaborated in 

detail in Chapter 5. Applying the business terminology to higher education has a rationality, 

since higher education is considered more effectively as a business, wherein students are 
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viewed as customers. To comprehend the construct, the comparison was split along five 

aspects: culture, daily life, personal life, institutional facilities, and education, and which 

covered the most fundamental concerns with regard to studying abroad. 

(b) Transferability 

The intention of this research is not to generalize the finding. Given that the nature of this 

study was a small sample sized research project, and that the sampling method is that of 

snow ball sampling in which the sample is not “random”, and that the sample is thus very 

unlikely to be representative of the population.  

(c) Dependability 

As elaborated above, the methodological process preceding the research was sound. In 

conducting the research I followed the procedures strictly: writing up the semi-structured 

questions; consulting my supervisor for advice and approval; going for the locus of field 

work; interviewing and using a digital recorder for note-taking; transcribing the records. 

The semi-structured questions, records, as well as transcripts are ready under the auditing. 

(d) Confirmability 

Qualitative studies are prone to accusations of their subjective (ambiguous) nature. The 

interview approach has the potential of being colored by an individual’s emotional, 

cognitive, and intellectual profiles. In the context of this study, the barrier of language does 

not exist, because both interviewer and interviewees were all speaking their native 

language, Mandarin. However, the interpretative mistakes, e.g. not understanding the 

question/ answer and difficulties in developing a logical chain in conversation, by either 

the interviewee’s description or the researcher’s interpretation, may have led to 

misunderstanding and misinterpretation.  

(e) Authenticity 

The aim of this paper is to help provide a better understanding of Chinese students 

studying in the UK, in the hope of revealing a clear picture to prospective students, whilst 

increasing their awareness of UK higher education, so as to provide them with a reference 

and mental preparation before going abroad. Hence this study bears more ontological and 
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tactical authenticity.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter Seven: Empirical work 
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This chapter presents the qualitative data gathered in the course of the empirical work on 

the “expectation”, “perception” and “satisfaction” of Chinese students studying in the UK. 

Elements associated with five dimensions will be presented, and the major trends across 

the sample will be highlighted. The overview of the most important qualitative elements 

gathered from the interviews will be provided in the summary section. The 8 respondents’ 

names will be coded based on their university and their sequence in the interview. For 

instance, the first interviewee from LSE will be coded as LSE 1. Accordingly, the 

empirical work will be achieved via a comparison method: interviewees have been 

categorized by university in order to test the second hypothesis addressed in an earlier 

chapter.    

 

7.1 Basic information about these two programs 

The program under research is Accounting and Finance. They are both full-time taught 

Master’s programmes. Being two programmes at dissimilar universities they have their 

own attributes.  

 

At the LSE the program has 156 students, which is one of the biggest programs in LSE, 

with the student intake and applications rate at 156/900⑤.Around 80% of its student 

population are non-UK residential students, within which Chinese students make up  

approximately 30%, if including the Taiwanese and Hong Kongese, there would be 40% 

Chinese. Besides the English language requirement, all applicants are also required to have 

taken the GMAT (Graduate Management Admission Test). 

  

At LSBU the program has around 50 students. There is only IELTS (International English 

Language Testing System) or TOEFL (Test of English as a Foreign Language) test required 

for regular applicants. Students from the cooperative universities abroad are not required to 

take the international language exam, and they also enjoy a discount of 20% from their 

tuition fees. The answers from respondents will be presented in the next sections: 
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7.2 Reasons for coming to the UK 

This is the starting question required of all the interviewees. Their answers could be 

classified in terms of several perceived advantages. For students studying at LSE, there are 

three out of four LSE students who had made the US as their first choice, but after 

consideration, they opted for LSE. The answer from LSE1 might serve as a typical 

example when making the enquiry ‘why choose the UK?’: “[It is a] one year program, 

saving time. Financing is the best program in London and at LSE as well. For future 

development, a Master’s is a prerequisite.” Every interviewee at LSE highlighted the 

“saving time” and educational quality factors. Some of them drew this conclusion after 

making a comparison with the Chinese education system. LSE2 made such a comparison: 

“it takes 3 years for a Chinese Master’s; I don’t quite feel like spending so much quality 

time with a low return. So I decided to go abroad.” There were several other influential 

factors mentioned by the individuals questioned. LSE1 commented that “going abroad 

after having some working experience is not a desirable choice for a woman.” This might 

appear to be from a feminist perspective. The liberation of the studying environment was 

also acknowledged by LSE2.  

 

On the LSBU side, 4 of the students were all attending owing to inter-university 

cooperation. LSBU1 concluded: “I came because of this cooperation, and the program is 

very tempting. I didn’t need to change the program, and the visa application is easier. It is 

just suitable.” The cooperation indeed brings benefits to students. However, there were also 

more deviant reasons, as suggested by the only male, LSBU2: “well, because my parents 

wanted me to go abroad.” After enquires, he said “Yes, I don’t care too much about this, I 

could be anywhere, and study whatever.” And LSBU4, apart from the stimulus of the high 

quality education on offer, was also tempted by “the influence of Korean soaps” which 

takes the UK as their backdrop. In short, the quality of UK higher education is a 

prerequisite to student’s making up their minds: LSE students seemed to have more 
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rational reasons, whilst LSBU students mostly took advantage of the inter-university 

cooperation.  

 

7.3 Culture 

The cultural dimension sheds light on elements such as student response to the British Life, 

the British People, and the UK Social Services, i.e., their general impression. Each element 

will be explicitly presented in the next sections. 

 

7.3.1 British Life and British people 

Upon the question concerning British life, most of the interviewees tended to mingle it 

with their conception of British people, so I decided to conflate these two questions to 

reflect their thoughts.  

 

When asked about student expectations about UK life and people, three of the students had 

received information from friends or literature. LSE3 said: “I heard about some. The 

people here are nice, gentleman-like, polite and keep distance from you at the same time.” 

This also represented LSE1’s opinions. LSE2 said: “Perhaps I got some ideas from novels, 

literature, in terms of history, culture, nothing more than that.” So did LSE4. But LSE4 was 

preparing for the US, and so she replied: “Why should we expect too much before coming? 

Maybe I am the exception. I was very much wanting to go to the US” and felt “a bit 

(disappointed)” when her US dream fell through. LSBU1 deepened her awareness before 

arrival, although “not too much. I just knew where the capital was, and things of common 

sense,” because “I made up my mind very quick. But after I decided to go, I did some 

research on it […] since I just come for the cooperation, so I had no idea what the UK was 

before making the decision.” “So nervous, and exciting, like a dream.” LSBU3 also 

pictured the UK as follows: “Well, Brits are gentlemanlike, tall and strong, and the 

environment here must be great, nice scenery, modern, etc.” The views of the second and 

fourth respondents are contrasting. LSBU2, the only male said: “No. not at all. My dad 
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asked me to read things about it, and mom tried to teach me cooking. I turned them all 

down, I just stayed at home, before coming here.” LSBU4 felt extremely romantic about 

the prospect: “I pictured here as a heaven. Yes, the romantic love, and graduate smoothly, 

making great friends.”  

 

When I enquired about their perceptions so far, the first LSE student compared her 

expectations and perceptions: “I heard about that they are hypocrites, indifferent from 

friends, but so far I feel they are fine, very gentlemen. Their culture is like this: first 

keeping a distance from you, but after knowing each other for a while, they will be easier 

to get along with.” LSE4 held a skeptical view “people here seem fine, polite, but actually 

they look down upon you inside.” The second and third respondents simply concluded 

their after-arrival perceptions as “fine” for the reason that “I often play around with 

Chinese. There is no big conflict.” And there was no further comparison by them. In LSBU, 

the first one compared after arrival perception with present satisfaction: “Everything is so 

great, like a heaven.” However, “after the excitement, I realized here not all is well, there 

are also some imperfections, but in general, good things outweigh the bad things.” The 

second commented: “I didn’t like them before I came here, and feel worse when I am 

here.” And he felt himself being discriminated against by the “pretentious” manner in the 

UK. However, he still maintains an objective attitude towards UK culture: “here there are 

many cultural ceremonies” and “a deep culture”. The third also “does not go with local 

people quite often, my friends are all Chinese”. LSBU4 commented on “feel[ing] sorry for 

Brits” and for the “bulk of the half-educated immigrants.”  

 

7.3.2 Social Service 

With respect to social service, despite the fact that LSBU1 gave a high evaluation, most of 

the students were unsatisfied with the services in one way or another. Their before-arrival 

expectations seemed absent here, but they did make some comparisons with China, 

commenting that they all preferred specific facets of Chinese services. The factor they felt 
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was most unsatisfactory concerned low efficiency: this was mentioned by 2 LSE students 

and 3 LSBU students. Banking was a very typical example. The delay between being able 

to open a bank account and its availability for use had caused the student’s temporary 

hardship. Mostly their attitudes toward service in general deemed these acceptable, 

although the timekeeping of certain services appeared to be a problem: “Some shops do not 

open on weekends or holidays,” LSE2 explained.  LSE3 mentioned discrimination during 

service. Lack of entertainment was also mentioned by LSBU2, after comparing the 

experience with that of China. LSBU4 even gave me a 73% unsatisfactory score for the 

social service in the UK.   

 

7.3.3 General impression 

When it came to general impressions, about whether or not student perceptions met their 

expectations, LSE students seemed thoughtful, admitting, “I did not have time to think 

about it” (LSE2). “I only wanted to have a Master’s degree, without thinking too much 

about future plans” (LSE1). LSE1 reflected upon the fact that “We once played down 

western social values. However until I experienced it, I like their basic values.” indicating 

that she had benefited from a horizon-changing experience. But she also was objective to 

the comparison: “UK life is not as good as expected.” LSBU1 embraced “a positive 

attitude […] because I haven’t encountered very hurtful things. I am very lucky.” Her 

perceptions better matched her expectations. LSBU2 and 3 simply did not feel the UK to 

be their place; the latter one also seemed not to have given time to expectations, and now, 

still bothered by immigrants, her heaven-like expectations did meet the realities.   

 

7.4 Daily life 

Daily life covered considerations such as accommodation, dietary concerns, climate, daily 

language and financial stress (including price sensibility).  

7.4.1 Accommodation 

Two of the interviewees were living off campus. One had been turned down owing to 
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dormitory shortage, whilst the other simply did not like living with other people. The 

remaining interviewees were all living in different dormitories.  

 

Dormitory information was offered on school websites or informed by the propagandists 

from the cooperating UK school. Therefore prior to arrival all of the students had some 

notion of where they were going to live. They felt their expectations and perceptions to be 

“somewhat the same, because I learnt things about it before arrival” (LSE1). The housing 

conditions were somewhat like those LSE1 described: “Everyone has an individual room. 

Seven people share a common kitchen (varies). Mixed room boys and girls could live in 

the same corridor.” And bathrooms could be shared or individual. There were few 

complaints, and all answered “fine” in terms of living conditions. Upon request for 

comparisons, the students thought the UK provided better dormitories than China. When 

asked about the costs, most of them thought the situation lived up to these, and only one 

student held a different opinion.  

 

7.4.2 Dietary 

This ranked as the “big problem”. Students had some knowledge of the dietary preferences 

in the UK, such as “bread, butter, cream, high calories.” Several “thought [they] could be 

quite flexible in eating” for “just one year,” but 4 respondents from LSE were all 

disappointed by the dietary situation, despite the fact that some of them had stayed for long 

periods in cities other than those of their origin in China. Whilst they thought they could be 

as adaptable as before, the difference in dietary preferences between those of China and the 

UK still “shocked” them. LSE4 noted “I didn’t expect to have a really hard time in terms 

of diet”. Half of the respondents cooked for themselves; the remaining two did not, in 

order to save time for their busy studies. Food did not seem to be an issue for LSBU1; she 

cooked for herself and could be quite flexible in her diet. The remaining three had stopped 

cooking for themselves, out of laziness and boredom. The other two girls had also grown 

used to the food in the UK, and one of them had learnt to discover “good things” about it. 
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On the other hand, the only male admitted he had also become used to the food, but 

complained that his dietary routine was totally ruined: “I get up (around 12am-1pm), 

prepare myself and then go for lunch [in the Chinese restaurant nearby], and grab 

something when I feel hungry. Only one and half meals per day.” The main complaints 

were concerned cold food; the lack of real Chinese food; disinterest in UK food, and the 

lack of variety.  

 

7.4.3 Weather 

The weather was not an issue for the respondents, and those asked about it all gave positive 

responses. All students liked the “freshness” of the UK, in comparison with China. LSBU3 

commented on the rain: “I just knew that in London it rains a lot (before I came here): 

heavy rain. But now I feel that it doesn’t rain as often as I thought.” 

 

7.4.4 Daily Language 

Language was one of the greatest concerns of the students. They went through the 

transitional period and have seen progress in their language ability. The LSE students all 

took language tests (IELTS or TOEFL and GMAT (Graduate Management Admission Test), 

and some of them scored very highly in their examinations. None of the respondents had 

difficulties in daily communication, but nonetheless experienced gaps between their 

expectations and satisfaction. The first two respondents had greater confidence in their 

daily communication, and their experiences with English speaking had met their 

expectations. Having attended language classes or summer school might have helped them 

somewhat in linguistic adaptation. The other two acknowledged that language remains a 

big problem. LSE3 said “I am still worried about it so much. I thought I would have a jump 

in my language ability after a couple of months, but I still have no obvious improvement 

even now.” This was because they “too often go with other Chinese.” LSE4 “realized the 

difficulty, since coming here.” She used to have higher expectations of improving her 

English. All of the interviewees in LSBU came from the cooperative program, where the 
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official language test was not compulsory. LSBU1 acknowledged some “improvement. But 

not as much as I expected.” The male reckoned “Language is a tool. If I can make myself 

understood, that’s enough.” So he does not see why he needs to “improve my English.” 

The third student from LSBU also “realized how huge the gap is after [coming] here” 

because of the “various accents […] beyond understanding”. She even had problems in 

dealing with daily communication. Whilst the last interviewee felt “okay” in her daily life; 

for her, as also mentioned by the male respondent, the biggest problem was fear. 

“Difficulty in talking [about] something deep” was the most often mentioned gauge for 

measuring language ability. 

  

7.4.5 Finance and price sensibility 

The 8 interviewees were all financially supported by their parents. Before coming to the 

UK, the costs were presumed to be very expensive and they all had general ideas 

concerning the price of study. The information had been gathered from the school websites, 

forum, or from friends studying in the UK. The bulk of interviewees had been through an 

economical adaptation. In their early days in the UK, they did currency conversions whilst 

buying goods, but no longer did so. LSE2 reckoned that finance sensibility “has something 

to do with your family financial support.” Economically she had been living a relatively 

worry-free life. LSBU4 also had little worry over money, because she also had a part-time 

job and a better-off financial background, all of which made her life easier. LSBU1 was 

one of the two respondents taking a part time job, which for her made “the pressure of 

money less.” The second respondent, the male, felt “very much (pressure)…I almost 

dropped the idea of taking the Master’s degree [after taking his Bachelor’s degree in the 

UK]…because it is too pricy, [a] waste of money.” Repaying the money would be an 

overwhelming pressure. 

7.5 Personal 

The personal dimension consisted of such concerns as: making friends, loneliness, and 

homesickness.  
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7.5.1 Making friends 

When questioned on their expectations of making friends, 7 out of 8 respondents expected 

to make foreign friends. However, in reality they tended to have more Chinese friends than 

international friends. The main reason lay in the “cultural gap”. LSE3 outlined certain 

“distances. We only could talk about general topics, and never go deeper.” LSBU1 

explained how her expectations did not meet up: “That has a distinctive gap between my 

expectation and reality. I thought I would forget Chinese language once I am here, but 

actually the people I get in touch with most are Chinese. Well, I also thought about making 

more foreign friends, and I also did things for this aim, I went to parties, and tried to make 

friends, but I hardly make close friends with them, we just say hello.” The male respondent 

held hostility towards foreign people, saying “I did not like them before I came here, and 

feel worse when I am here.” He admitted to having no foreign friends at all. All of the 

students felt at ease being with other Chinese, after LSE2’s comments: “[we] share the 

same values, same interests, habits, and some basic stuff.”  

 

7.5.2 Loneliness and homesickness 

There were 5 respondents hailing from single-child families; the remaining 3 had siblings. 

They experienced different degrees of loneliness and feelings of homesickness. However, 

they felt this was manageable. LSE3 said “I react better than I thought”. This appeared to 

represent the opinion of the bulk of the respondents. Leaving-day-worry had occurred 

amongst some respondents, but the anxiety had lifted upon arrival. “Friendship” has 

supported them, or they had admitted to having been “too busy to think about it”. The 

students of LSE were more occupied with the studying workload, and had little spare time 

to feel lonely or homesick. And when missing home, the Internet was the device for 

connecting with family back in China. Again the male respondent did not go with the 

opinion of the majority, saying that he only felt loneliness but not homesickness, and 

hardly called home.   
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7.6 Institutional facilities 

This category is constituted by such concerns as the library and learning resources (such as 

computers, and the Internet). 

 

7.6.1 Hardware  

The students did not think about school facilities before going to the UK. Upon the request 

to compare, some of them could only compare their experience with Chinese facilities, and 

gave me a “satisfactory” comment.  

 

LSE has very well-established introduction on its website, where prospective students 

might learn information beforehand. The LSE students admitted they were very much 

attached to the library: as LSE2 admitted “I stay here very long, I stay until 11pm, come 

here from 8, 9am.” It was also the case for the remaining three. They all gave a very high 

evaluation of the library owing to its high quality: “This library is a world-famous one in 

terms of social science. And it is the biggest library in social science.”  Notwithstanding, 

trivial flaws also were pointed out, for instance, “the stairs”. The overall impression is 

“(the library is) much better than I thought”.  

 

Regarding resources, there was only one objection “I have to wait for the popular book on 

the reading list”. Computer and Internet services were all praised by respondents. LSBU 

students don’t go to the library often, and they have various opinions on it. The first 

student complained about the lack of extensive book resources in the library, and “books 

are outdated generally” whilst he “[could] not borrow the new books”. LSBU4 pointed out 

this shortage in popular books: “When a teacher assigns a book, we all go for it. We have 

30 students in our class, and 6 books in the library are not satisfactory.” The other two 

appeared fine with this situation. Computer and Internet facilities were considered quite 

“convenient”.  
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7.6.2 Administrative assistance 

The international office, school clinic, and the dormitory reception were not frequently 

used by respondents; LSE1 once used the logistic help and was surprised at the service the 

international office provided: “They even provide the additional information and 

suggestions for you”. And she considered the logistical assistance to be “much better than I 

thought”.  

 

7.6.3 Other factors 

The small size of LSE has been referred to by 4 of the LSE respondents. LSE1 commented 

that “LSE is not as good as I thought,” particualry in terms of campus size. The remaining 

three also considered it a problem.  

 

7.7 The UK education  

This category consists of concerns over: language competence, interaction, teaching style, 

curriculum design, workload, learning methods, etc.  

 

7.7.1 Language competence 

With respect to language competence in class, all respondents showed in one way or 

another that they did have difficulties in dealing with the language in class, even though 

their language had otherwise progressed. The students tended to have many more concerns 

over class English than daily English. Those who had worries about their English 

competence in their daily lives were still not satisfied with it in class. Understanding 

lectures proved difficult. The LSE students arrived at a common ground, suggesting that a 

certain teacher’s English accent was giving them a somewhat difficult time. There are a 

number of non-local professors lecturing at LSE, which occasionally brought difficulties to 

comprehension in class, lowering respondents’ perceptions of teaching. “If they were all 

English, it would be better.”  
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LSBU1 was not happy with her progress “And now I do have an improvement, but not as 

much as I expected. I do not have too much vocabulary. And feel difficult in taking [about] 

something deep. And in terms of study, I read faster, but my writing is still poor. In general, 

I am not satisfied.” The male respondent proved very conservative in making his 

comments on language: “Language is a tool, if I could make myself understood, that is 

enough.” The remaining two LSBU students were still having difficulties in understanding 

in class, but all felt some improvement.   

 

7.7.2 Curricula design 

Curricula design encompasses the overall logicality of all courses, the content of each 

course and flexibility for students to choose from. The LSE has done a good job in 

informing its prospective students of available curricula.  The website features content on 

“what is going to be taught,” and even updated “samples of lecture notes online”. At LSE, 

the “accounting and finance” program is very flexible in terms of available courses. They 

“only have one compulsory class, the remaining 20 courses are optional. And [we] could 

get [an] audit first”. The content of courses was of a “distinct difference” from those taken 

in China. As the first respondent from LSE summed up differences in Chinese and UK 

teaching content, she reckoned the Chinese way as “telling you the sole orthodox answer, 

and you are supposed to remember it.” LSE 3 added “in China, the financing is more social 

science, we only need to recite, to take that teacher offers” and here, “you have the chance 

to know all the opinions and teacher leaves you the freedom to choose your belief”. The 

content in China was described as “shallow”, “not advanced,” compared to the content in 

the UK, which is “cutting edge” (LSE2) and “advanced” (LSE4). The students attributed 

this to the gap in economical development between these two countries. The students much 

preferred the content of UK curricula. LSE1 even said: “we [are] all agreed that we have 

learnt things in one lecture here which we [would have] had [to have] spent 4 years to learn 

in China.” Furthermore, knowledge in the UK is more skill-focused, unlike in China where 
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graduate students dislike certain “useless classes”⑥ (LSE4). LSE4 showed a little concern; 

she was afraid that such knowledge would not be “applicable in China”.  

 

LSBU students were also entitled to choose from optional courses, and they could change 

the courses they were not content with after negotiating with a professor. The first 

interviewee addressed a somewhat amusing phenomenon: “we all chose the same optional 

class. I mean, Chinese. We just follow people”.  

 

7.7.3 Teaching style and teacher 

This section was originally intended for a discussion about teaching style. However, when 

asked for their opinions about teaching, the students also gave their opinions on the 

teachers themselves. Teaching style refers to what kind of role the teacher plays in the class, 

and how the teacher perceives the students in teaching. There are basically four types of 

teaching: the instructor-centered style, in which the teacher plays a dominant part in 

providing the knowledge unilaterally; the demonstrator or personal model, in which the 

teacher acts more like a coach or guide to assist students in applying their knowledge, in a 

encouraging way; the third style is where a teacher acts as a facilitator, which is a student 

centered approach; and last amongst these is where the teacher serves to delegate, acting 

solely in a consultative role, and leaving students with the most freedom (Stein, 2001). For 

each style, the teacher will organize the teaching with a correspondent teaching method.  

 

Chinese students have got used to the instructor-centered style, which only requires the 

teacher’s effort in lecturing, and the students to play their part as good audience (Kember, 

2000). In the UK, there are more interactions in the classroom. There are two forms of 

classes. One is the traditional lecture, wherein all the students are present in a large class, 

receiving lectures. This is more of an instructor-centered approach, although student 

enquiries are welcomed. The other form is the small class discussion in which the students 

are more involved, and this does not exist in Chinese higher education. “There are 20 



 58 

students in the class. We discuss in class for presentations, etc” (LSE1). When asked to 

retrospectively provide their expectations on class design and teaching style, none replied. 

The students had hardly imagined how the class might be. “I never thought about how the 

class would be. I just knew that it wouldn’t be easy here” (LSE2). The students provided 

some comparison with what they had experienced in China. LSE3 was surprised by “the 

case study and group discussion.” All 8 respondents discerned the difference between 

Chinese and UK teaching styles. There were more unsatisfactory factors at LSE. And most 

of these were attributed to the unsatisfying teaching owing to the teachers’ non-native 

accent. As concluded by the third LSE student: “I like the teacher who has good accent, 

and teaches funny.”  

 

Furthermore, with respect to the teachers, the first interviewee responded “some professors 

are famous for their academic contributions; they publish numerous papers, but are not 

good at teaching.” When asked to elaborate, she said “they don’t have logic in teaching. [A 

lecturer] tells us some latest knowledge he is researching in, but this has not been proved 

yet, how are we supposed to discuss something unproved?” The same complaint was also 

made by LSE4. In contrast, LSE2 perceived the quality more highly, “Sometimes I can’t 

get my answer from Chinese professors, they also don’t understand things, but here is 

much better. You can simply tell the quality by their article. The articles in China are 

nonsense.” 

 

LSBU students gave much less opinion on this topic. They generally gave a positive 

evaluation of teachers: “we have famous teachers,” LSBU2 explained. “They are freer, and 

accentuate practical things” (LSBU1). “The atmosphere is very relaxing” and “is generally 

better than in China” (LSBU3).  

7.7.4 Interaction 

Interaction concerns how frequently the interactive activities (such as asking and 

answering questions, etc.) occur between students and teachers in the classroom, and the 
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relationship between the teacher and students after class. As students acknowledged 

differences in teaching style, they also acknowledged how there are more interactions in 

the UK classroom than in China. However, the majority of interviewees (6 out of 8) did not 

feel like having interaction with teachers. They assume that they should do the expected 

thing, such as keeping their silence “like other Chinese” (LSE3). This atmosphere was 

defined as “our characteristic” (LSBU2). They consider themselves as providing “good 

audit” and only take part in the discussion when it is their turn. 

 

LSE students also did not have too much idea in advance of how the interaction in class 

would be: “I vaguely knew that there [would] be presentations here. But [I] did not know 

more than that” (LSE1). Only LSE1 and LSE2 enjoyed the interaction, and had actively 

engaged in it: “I also kept silent at the beginning. But after a while I reacted, better than 

used to be. And I like my change.” Although she merely reacted in the class discussion, the 

latter was the only one of the respondents who dared to raise questions in the lecture “I 

would interrupt and get my answer back” sometimes “blurt[ing] the answer out” if she 

knew it. LSE4 attributed her shyness to “the fear of my poor language and lack of 

preparation”. The respondents often said that this was due to the Chinese tradition, in 

which students “do not like asking questions”. 

 

Keeping silence seems to be a golden rule amongst Chinese students at LSBU. They 

assumed that the situation was due to the language barrier and their “Chinese character”. 

They admired foreign students for being active in class, but did not feel like doing the 

same. LSBU1 knew there would be more interactions in the UK classroom. But she still 

had no intention “to be a part of it.” She was “afraid of being laughed at by [her] teacher, 

because of my silly question”.  

The accessibility of teachers is highly desirable. An important element desired by all LSE 

students is convenience of getting in touch with the teacher during extra-curricular time. 

Teachers keep office hours for answering questions, and personal supervisors are assigned 
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to each student who they might even talk to about their “personal life”. And there is even 

the “LSE weekend” for socializing with professors. Whilst the majority of students do not 

take the opportunity to do so very often, the opportunity is nonetheless appreciated. The 

easy-going nature of professors surprised them. Respondents from LSBU neither go to 

professors outside of lectures nor sort it out with classmates. There was only one comment 

from LSBU1, who claimed that his experience was “not as good as [he] expected” because 

“do not go very close,” and moreover, “teacher just disappears after class, and they often 

do the buck-passing”.  

 

7.7.5 Workload and learning methods  

The hierarchy of a university itself shapes students’ expectations. LSE Students were all 

better prepared for the overwhelming workload at their university, so they were not too 

greatly “surprised”. LSE3 even “thought things much worse” before arriving. They 

admitted that they study harder in the UK than in China. LSE1 revealed how “students in 

LSE do not take part-time jobs. It happens in other universities, but not in ours”. The 

pressure appears huge: “if one course fails, we do not have a chance for the degree” 

(LSE3). On top of that, the competition is severe at LSE. LSE4 claimed that “I didn’t 

expect there would be so many excellent students above me”. All of them shared the same 

routine: 10 hours in the library, simply shuttling between there and their home. Students at 

LSBU have another story. LSBU4 admitted it was harder than she expected. Though they 

were also aware of the workload, “I study more [here] than in China. Under the pressure of 

essay and exam” (LSBU2). They all appeared to maintain the lifestyle of “not study[ing] 

very much in the casual time, unless I have assignment to do” (LSBU1) and “just cram 

before exam” as “all Chinese do it” (LSBU3). None of the eight interviewees were looking 

for a “distinction” in grade, as the stressful level of study necessary made them more 

realistic in expecting only a “pass”. 

The learning method doesn’t seem too greatly different for Chinese students, though there 

remains some extra work to be done in advance of classes. LSE2 made a comparison, 
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concluding that “the preparation is a must”. The last LSE respondent found the learning 

problem to be a personal one: “I am too eager to know everything. I don’t go straight to the 

point, but wander around everything”.  

 

7.7.6 Achievement expectation 

Respondents of both universities did not set out with high expectations of their eventual 

grading. They admitted to be barely looking for a “pass”. At LSE, students had already 

noticed the intensity of this one-year program, and the university’s reputation forced them 

to formulate a realistic expectation. As LSE3 commented, “if I go to other university, I 

might dream about getting the distinction, but since I am in LSE, I don’t dare to get it.” 

LSBU students also only expect to “pass” or at the very least to “graduate on time”.  

 

7.7.7 General 

Respondents all felt that they had “gained a lot, personal[ly] and [in their] study” (LSE2). 

They felt they had become more “independent”, which “shows in making decisions” 

(LSE1). Moreover, this was noticed in other “personal growth aspects”. A majority of them 

felt going abroad worthwhile, and did not regret it. Only the LSE student, who had 

originally opted for the US, still harbored a few doubts about the investment. 

 

 

 

 

 

 

Chapter Eight: Relating the Findings 

This chapter establishes a connection between the empirical findings presented in the 
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earlier chapter (Chapter 7) and the operational framework on expectation and satisfaction 

(Chapter 5), as well as the testing of hypotheses.  

 

8.1 Reasons for choosing the UK as a country in which to study 

This opening question reveals the pre-arrival perceptions of respondents on entry into the 

UK. Certain perceived advantages determined students’ final decisions to go to the UK. 

These advantages were considered to be: timesaving, high educational quality and value 

for money. Besides that, students from LSBU all took advantage of the inter-institutional 

cooperation available to them. These selling points of a UK higher education have 

generally met student expectations.  

 

8.2 Culture  

In terms of culture, the answers received from the students from the two institutions 

appeared quite different. All of the responses from LSE were similar. Upon enquiring about 

general levels of satisfaction, all asked considered themselves to be satisfied with the 

culture. Given that they had not had time to “expect” the cultural issue, they had largely 

gravitated more towards their academic concerns. Although they felt satisfied, their 

expectations and satisfactions went unmatched, since their expectations were missing or 

considerably low, the students were more likely to feel pleased.  

 

Most respondents from LSBU had unrealistic high expectations before going to the UK. 

All of them confessed that before coming to the UK, they had no familiarity with the 

country. Three out of four students, all females, had pictured the country as a “heaven” but 

felt disappointed after a while in similar respects. The male again provided the deviant case; 

he had the lower expectation and felt “worse” after going to the UK. Students from LSBU 

also felt that they had no time to get to know the country very well, or were instead 

reluctant to get to know it, but they were inclined to have extremely demanding 

expectations and turned out to be largely unsatisfied.  
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8.3 Daily life  

Daily life encompasses accommodation, dietary considerations, climate and weather, 

language and financial concerns. 

  

8.3.1 Accommodation 

When information delivered by universities is sufficient it comes as a big help in the 

formation of realistic student expectations. Students from both universities were satisfied 

with the place in which they lived, because they had already received the details 

concerning accommodation on the universities’ websites, and after comparing these with 

their experiences of the living conditions back in China, felt quite satisfied.  

 

8.3.2 Dietary 

This is the most problematic issue. Respondents all had a rough idea about what the British 

dietary preferences would be, and thought they could put up with it for “only one year”. 

But dietary differences are often quite difficult to cope with, and most of them had an 

“unexpectedly hard time” in adapting to the “cold sandwich”, etc. LSBU1 showed more 

flexibility with regards to food. Students had knowledge about the eating habits in the UK, 

but had consequently formed higher expectations of their dietary adaptation, and so found 

themselves unsatisfied. 

  

8.3.3 Weather 

The general impression of UK weather was of it “raining all the time.” This has almost 

become carved in stone as a UK weather stereotype. With this impression, many students 

were surprised by the good weather here. It would be fair to say that they are satisfied. 

8.3.4 Daily language   

In general, all 8 respondents felt capable in their use of daily language. Nevertheless, some 

of them set themselves higher expectations and accordingly their level of satisfaction 
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varied. The language requirements are different in the two institutions: LSE students all 

took language tests as prerequisite, scoring very highly in both their written and oral 

examinations. The first and second interviewees had no worries about their daily language 

competency and were satisfied with it after their arrival. The remaining two had formed 

comparatively higher expectations; they were unsatisfied with their inability to “carry on a 

deep conversation in English” and found their progresses didn’t match up sufficiently with 

their expectations. They ascribed this to their lack of communication with foreigners.  

 

The language test is not an enrollment precondition at LSBU: the three LSBU females 

were also unsatisfied with their English, especially the first of these. The male respondent 

did not feel he needed to improve his language, and with this low expectation, it is 

understandable that he appears very satisfied with it.  

 

8.3.5 Financial stress 

The information provided by a university helps its prospective students to build up a 

rational estimation in terms of anticipated spending. Spending information ranges from that 

incurred for accommodation costs, and a general calculation for average expenditure per 

year, which enabled students to feel “prepared”. Even though most of them had still 

undergone an adaptation period, owing to the country being “very different from China,” 

they nonetheless felt the costs to be acceptable. Two of the LSBU students felt the financial 

pressure to be overwhelming, particularly the male respondent who almost felt like to 

“quit”.  

 

 

 

8.4 Personal 

8.4.1 Making friends  

This has proven itself as a significant gap between the expectations and satisfactions 



 65 

amongst students. Often students had fantasized about getting to know the culture by 

making more foreign friends, and some of them had tried to get involved in western 

activities. They, had, however, realized the gap later on. The reason for this seems, largely, 

to be due to the significant cultural differences. Most of the respondents realized that they 

had a great many more Chinese friends than foreign friends. Some of them felt 

disappointed by this; some of them, instead, had accepted the reality. Two cases deviate 

from this: LSE 3 provided a negative story about making a foreign friend, and how she 

doesn’t dare to try it again. The sole male respondent again showed no desire in getting to 

know foreign people, satisfied with his social life in the UK.  

 

8.4.2 Loneliness and homesickness  

Describing the issue of homesickness is very much a subjective and personal business; 

different students have differing levels of emotional feeling. In all, the students all 

appeared very aware of the issue of homesickness before they came to the UK, and all of 

them felt they could manage this. Some of them expressed that they have done far better 

than they thought they might in coping with feelings of homesickness. Making calls to 

home and maintaining regular contact with family members via advanced devices like the 

webcam, is also extremely useful. When feeling lonely, talking to Chinese friends or 

socializing with them is a good way of coping.  

 

8.5 Institutional facilities 

8.5.1 Hardware 

Library and book resources have been highly praised by students of LSE, who described 

the convenience of the library facilities and book resources as “very excellent”. 

Furthermore, they considered these to be “better than they had thought”. For the LSBU 

students, two of them had a small complaint about the shortage of books, especially those 

books assigned by lecturers found to be in short supply. All students reached a common 

ground of opinion insofar as they felt generally very satisfied with the computer and 
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internet facilities.  

 

8.5.2 Administrative help 

Most of the respondents had not made good use of the administrative help. The students 

who had used the service gave it a high evaluation.  

 

8.6 Higher education in the UK  

8.6.1 Language competence  

Students from LSE found they had encountered an unexpected problem in terms of 

listening comprehension. They didn’t expect to have such international teaching staff; 

some of these were discovered to be non-native professors whom they found difficult to 

understand. Students from LSBU appeared to have even greater problems in listening 

comprehension. Although they did not have clear expectations about this issue, they were 

not totally satisfied. Besides the first student, who is still unsatisfied with her English 

competency, the majority of them (although experiencing difficulties in class), remain 

somewhat satisfied with the situation, given that the difficulties were part of their initial 

expectations. 

 

8.6.2 Curricula design 

The flexibility in course selection was much appreciated by the students. When asked if 

they had expectations regarding course content, the LSE students had already known what 

to expect their teaching to consist of through the university website. After arriving here, 

students had felt a distinct difference with what they were taught in China. But they remain 

largely satisfied with such differences. They admitted that they had learnt much that was 

“advanced” in the UK, and were greatly satisfied with this. For LSBU students, they 

seemed quite conservative in giving their opinion with respect to this concern, however 

they offered no comments suggesting their experience as unsatisfactory.  
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8.6.3 Teachers and teaching style 

Neither of the university websites provided information regarding teaching style. And 

moreover, the students did not have much in the way of expectations of what the teaching 

style might be. The students admitted that the teaching style is different in many respects 

from that in China. There are more interactions taking place between teacher and students 

as well as amongst students. At LSE, students appeared to have very high expectations of 

their teachers. All of them felt disappointed by their teachers’ accents which they found 

proved a significant obstacle to their understanding. Two of the students gave their 

opinions on the teacher’s teaching styles. They commented that some of the teachers 

appeared very “research-oriented” but “not good at teaching”. Some respondents still could 

not distinguish between their conception of a teacher’s style and a teacher’s accent (as a 

problem of communication); they maintained that the language problem continued to cast a 

negative light on a teacher’s individual teaching style. All the respondents appeared very 

proud of their renowned teachers, apart from those international teachers at LSE with 

diversified accents. Students from LSBU did not elaborate too much on this point, but were 

also largely satisfied with their teachers and styles of teaching.  

 

8.6.4 Interaction 

From the survey on teaching style, we could assume that the UK higher education system 

encourages greater interaction between students and teachers. The universities provide very 

thoughtful approaches for students to maintain contact with their teachers. However, whilst 

many of them neglect to make good use of it, they are nonetheless satisfied with what the 

universities offer.  

 

Most of the respondents hadn’t thought about such details before coming to the UK. 

Besides the first two LSE students who dared to speak or ask questions in class, the 

remaining 6 all expressed a reluctance to be part of the interaction. And all of them 

explained the situation away as part of the “Chinese character” of maintaining silence. 
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They explained that there were several considerations holding them back: language is 

perhaps the greatest of their concerns; confidence in themselves, for instance, and their fear 

of being laughed at over the “silly question” they might have asked. Nevertheless, besides 

the third LSE student, who felt losing the chance to take good advantage of teachers, the 

rest of them seem satisfied with their attitude. 

 

8.6.5 Workload and learning method 

The workload at both universities was obviously heavier than what the students had 

experienced in China. If one failed, they would not be granted the diploma, and would 

have to wait until the next term to retake the exam. Students at LSE all experienced this 

overwhelming workload. For all of them, the library had become a second home; they 

found themselves spending more than ten hours per day there. Yet this work pressure had 

already been anticipated to some extent, given the reputation of LSE, and they had already 

expected the university to have been immensely challenging. Students explained that here 

preparation is a prerequisite, which they hadn’t experienced before, and the after-class 

reading was also something of a new task for them. Although under tremendous pressure, 

they all felt that they could cope with the workload.  

 

For LSBU students, though they felt the pressure to be heavier, this did not affect their 

learning habits. Four of them admitted that before-exam-cramming is what they had 

brought with them from China. And they do not complain about it.  

 

8.6.6 Achievement expectation 

It appears that many students do not set themselves up with unrealistic expectations. A 

“pass” is largely what they expect in grading. LSE students know how to adapt their 

expectations in achievement according to the differences in their new study environment. 

And they work hard for it. LSBU students also only expect to pass. But from the 

comparison of their workload, they put far less effort into their studies.  
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8.6.7 General 

When asked whether they regret studying abroad, besides LSE3 who shared a little doubt, 

the rest of them all responded with a positive attitude. Even the deviant case, the sole male 

respondent, also admitted that he had learnt a great deal especially in terms of personal 

growth. They are largely satisfied with what they have gained here, and mostly in terms of 

personal growth.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chapter Nine: Conclusion 

The present project was one of qualitative researches and the sampling method employed 

was a snow ball method for a very small sample size. This study has not attempted to 
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generate findings for application in the broader situation. Here the hypotheses being tested 

are only applicable to the small sampling size.  

 

9.1 Testing the hypotheses 

The main question of this thesis rests upon: 

Do the perceptions of Chinese students live up to the expectations they had before studying 

in the UK?  And there are two null hypotheses related to this question and which also 

required testing: the expectations and perceptions do meet when students are satisfied; and 

the university’s reputation does not make a difference in students’ satisfaction level.  

 

Students are individuals different in physiological, psychological, social and economical 

backgrounds and behavioral attributes. Their expectations are strongly influenced by these 

backgrounds, which in turn make their expectations difficult to classify. Even if they may 

bear similar expectations and face up to homogeneous situations, the satisfaction they 

experience vary from person to person. Furthermore, the indicators (questions asked) range 

from those concerning daily life to those relevant to academic experience, covering as 

many occurrences as international students might encounter. Different students have 

different priorities about what they consider to be important, relevant or central aspects of 

their overseas experiences. They may have higher expectations or satisfaction in dissimilar 

respects, however partially unsatisfied or over-satisfied variables may bring bias to their 

overall levels of satisfaction. Bearing all of these factors in mind, summarizing the 

opinions of the respondents is not an easy task, but a consensus of opinion was discernible. 

However, here it is attempted to use the last question, that of the “students’ general 

impression,” to fill in for the overall satisfaction level, though the satisfaction level will 

still be figured out respectively. 

9.1.1 The first hypothesis  

From the last question about their general impressions, students seemed to be dealing with 

life and study in the UK without significant problems. They expressed that they were 
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largely satisfied with studying in the UK in general. When asked to elaborate, the interview 

analysis results show that where certain variables are concerned, at least half of the 

respondents’ before-arrival expectations and after-arrival perceptions do meet. To recap, 

these variables were: cultural impression; accommodation; climate and weather; financial 

stress; loneliness and homesickness; library and learning resources (including computer 

and internet resources); curricula design; classroom interaction; workload and learning 

methods; and the achievement expectations.  

 

The services delivered from the institution’s side have matched the promises made, and 

more importantly, these universities have provided detailed academic related information, 

as well as information on accommodation and expenses estimation, enabling students to 

develop practical expectations. From the students’ position, most of them have had prior 

knowledge about the place at which they were intending to study by reading the 

information provided by the university, and thus had realistic expectations. Or they paid 

less attention to certain variables and thus had no preconceptions prior to arrival, and 

remained satisfied. For example, where classroom interaction and learning methods were 

concerned. Or for instance, where their achievement expectations were concerned their 

much lower levels of expectation benefited their overall level of satisfaction.  

 

For some aspects, students’ expectations and perceptions are unmatched and they appear 

less than satisfied. The dietary considerations; daily language competency; making friends; 

language competency in class; teacher and teaching style are unsatisfied factors. The 

university is not accountable for failing to provide this intangible information. And the 

failure in meeting the expectation is mainly due to students’ higher expectation or little 

pre-expectation. People tend to have higher expectation on their adaptation to such 

concerns as dietary habits, daily language and class language competency and making 

friends, and then are more likely to discover difficulties in matching these with what they 

have expected.  
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9.1.2 The second hypothesis 

The university’s reputation generally does not make too much difference to student 

satisfaction. Because for one thing, both universities have done a very good job in 

providing the information, and students themselves also already knew what they should be 

expecting. Students from both universities often arrived at a common ground where some 

of my questions were concerned, though a few disagreements were still evident. 

 

The expectations of British culture in general (life, people, social services) for the LSBU 

students appeared less realistic and they have undergone a period of adapting themselves to 

the reality. And LSE students were more demanding on the teachers and teaching style. 

 

One important concern is the difference in hierarchy of an institution does form students’ 

attitude to study. One distinctive difference appears with respect to their workload. LSE 

students have an overwhelming workload and they study much harder than their 

counterparts at LSBU. These students though face up to the more stressful workload, even 

applying the before-exam-cramming method from their Chinese experience.  

 

9.2 Limitations 

This research is a pilot study intending to make people aware of a new topic where specific 

ethnic backgrounds of international students is concerned, and it hopes to provide a 

springboard for further research. There are some limitations that deserve further study. 

� The sample size is under-representative. And given the nature of the sampling, 8 

respondents are under-representative in the generation of an overall picture of Chinese 

students in the UK.  

� The sampling method is that of snowball sampling: as such the people being 

interviewed are friends or acquaintances and the un-random samples are very unlikely 

to be representative of the population. The transferability of research is missing. 
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� The method of interviewing is inconsistent. The last two interviews were conducted 

over the Internet, which may influence the validity of this research. 

� The language might also constrain the finding. Because the interviews were conducted 

in the first language of Chinese participants and the author, the opportunity to engage 

deeply into dialogues during the data collection was enhanced, and the validity was 

also assured. However, in order to make the interview results meaningful in English, 

translation of interview data from Chinese to English was required for analysis, and 

during the translation, some loss of concepts and cultural metaphors (if any) may have 

occurred in the process. 

 

9.3 Suggestions 

9.3.1 Suggestions for the UK higher education system 

Higher education in the UK for foreign students is a huge investment: student expectations 

have much to do with the price they, as costumers, are prepared to pay (Johnston & Clark, 

2005). The higher the costs paid, the higher the expectations they encourage. Harris (1997) 

assumed that the financial investment made by students who stay in the UK will not 

increase the likelihood of risky educational behavior on their part. No matter what the 

satisfaction level of such students, they are the least likely to quit. Since they have 

personally invested time and money in the course, they will be more likely to stick to the 

education they have. Or most likely, they will discourage prospective students from going 

to the university they are attending because of their own unmet expectations. Vice versa, if 

the current students are satisfied, they are more likely to recommend their educational 

experience to others.  

 

Though the research has shown that the universities’ service quality is thoughtfully 

customized, this is no reason for these institutions to slacken in this regard. Higher 

education institutions should always know that if they are going to encourage and stimulate 

participation in a general scheme of widening access to HE, they have to ensure that their 
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provision is of a high quality. Hence there are questions that universities should always 

remind themselves: will the institution consistently deliver the qualified education as 

promised? Will the institution deal with its problems and queries promptly? Would they 

stretch farther to improve the quality and increase their students’ levels of satisfaction? And 

if the university’s strategy is towards enrolling more non-UK residential students, there are 

more concerns that should always be reiterated: does the quality of education measure up 

to the tuition fees paid by students? Are these marginal students being ignored in the larger 

picture? Institutions should constantly strive to offer a high quality of service, and perhaps 

be concerned with individuals in a more holistic manner, as costumers perhaps, rather than 

as simply students, and thus open to learning from student feedback. The strategy of 

enrolling overseas students should not be one for generating an easy revenue or for saving 

the institution from its present monetary crisis, but instead as part of a long term plan 

aiming at the maintenance of a high quality education, consolidating its academic 

reputation. It is better, perhaps, to regard students as quality indicators, signaling the need 

for further improvements.  

 

9.3.2 Suggestions to prospective students 

Opting to study abroad is not an easy decision to make. It is often a heavy investment, and 

students and their parents should always balance the investment with the anticipated 

benefits. Thinking it through carefully so as to make a rational decision as to whether or 

not it is a suitable path. And once one has made up their mind to go to a foreign land, 

gaining familiarity with the place one is going to in advance will definitely help one in 

generating realistic expectations. One could do so by initially visiting university websites, 

by asking friends who have been there or are there at the present time. Setting up a clear 

goal before going abroad, either the study goal itself or one of personal growth will help 

the student to make the best of studying abroad.  

 

9.3.3 Suggestions for further research 
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Research into overseas students is more than necessary. This thesis enlarges the field of 

debate for those hoping to make studies of international students in future, and who hope to 

pay closer attention to students with different ethnic backgrounds. There are certain 

suggestions made for researchers who will be interested in international student research: 

� Follow-up studies might use a similar methodology and theoretical framework as that 

of the expectation, perception and satisfaction theories used above.  

� The gender proportion of this interview is somewhat unbalanced; there are 7 females 

out of 8 respondents, and the interview content shows that the only male interviewee 

often appeared to serve as a deviant case. The gender influence is noticeable, but 

untouched. 

� The study sample should be expanded to accommodate a variety of individuals from 

diverse universities. Further research could embrace more Chinese students with 

diverse backgrounds, for instance, including the students who already had experience 

in the workforce and who were reentering education, those who were married, and 

students from Hong Kong or Taiwan.  

� Introducing a “control group” in the study might also be advisable. For example, a 

group of students sharing the same sampling criteria but taking their master’s degree in 

China. The comparison amongst international students is also interesting. For example, 

between mainland students and Hong Kong students, between Chinese students and 

other international students, or the comparison between Chinese students studying in 

both the UK and the US.  

 

 

 

 

 

Footnotes  

①UKCOSA is an independent organization devoted to researches into international 
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students in UK. More information on their website:  

http://www.ukcosa.org.uk/pages/visitors.htm   

②More information on this program could be found at:  

http://www.lse.ac.uk/resources/graduateProspectus2007/taughtProgrammes/MScAccountin

gAndFinance.htm 

③More information on this program could be found at: 

http://prospectus.lsbu.ac.uk/courses/course.php?CourseID=1034 

④The students were coming from different universities in China which have a cooperation 

agreement with LSBU. Students are enrolled as LSBU students from the start of the course, 

though the first semester is spent in China and the teachers will be sent from LSBU to give 

them lectures in English. The second semester and the dissertation will be taken in London. 

Information about the cooperative universities and more information about the program, 

please refer to this website: 

http://www.lsbu.ac.uk/php4-cgiwrap/internat/displayReps.php?name=China&id=5&view=

standard   

⑤Information from the LSE website: 

http://www.lse.ac.uk/resources/graduateProspectus2006/taughtProgrammes/MScAccountin

gAndFinance.htm 

⑥The courses like Maoist theory, English, moral philosophy are also compulsory in 

graduate school.    
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